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INTRODUCTION

It is recognized that many children residing in economically
impoverished areas enter school with seriocus deficiencies in
environmental experiences necessary fcr success in szhool. Vertal fé
development, concept levels, attitudes toward self and others, and ;é

physical health are often less than desirable. Because of such

deficiencies, learning takes place at slower rates, producing low
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achievement levels. Low achievement is often accompanied by frustra-
tion, negative attitudes, and behavorisl problems on the part of

children.

In recognition of the relationship between low educational
achievement and economic impoverishment, the Title I project in Wichita
was designed to focus on the needs of educationally deprived children
in attendance areas with high concentrations of low income families.
While the most critical needs of children varied from family to family
and school to school, the most pressing needs appeared to be related to
the ability to read, comprehend, and communicate language. Therefore,
the project was designed to focus on the needs of educationally deprived

children in the area of reading.

CHARACTERISTICS OF CHILDREN IN LOW INCOME AREAS

It was recognized that many children attending school in low
income areas possessed characteristics which lessened their chances
of success in school. Some of the identified characteristics were

as follows:




A.

D.

Achievement

1. Poor performance on standardized tests

2. Classroom performance significantly below grade level
in reading

Ability

1. Poor performance on standardized tests of intellectual
ability

2. Low level in verbal functioning

3. Low level in non-verbal functioning

Attitude

1. Negative self-image

2. Negative attitude toward school and education

3. Low occupational and educational aspiration level

4, Expectations of school failure

Behavior

1. High absentee rate

2. High dropout rate

3. Low attention span

Other Areas Interfering with the Learning Process

1. Poor health, including dental

2. Malnutrition

3. Emotional and social instability

4. Lack of clothing

PROJECT OBJECTIVES

The following objectives were chosen after studying the

characteristics and educational needs of children in low income

geographical areas:




3.
4,

5.

7.
8.
9.

10.
11.
12.
13.
14.

To improve performance as measured by standardized
achievement tests.

To improve classroom performance in reading beyond usual
expectations.

To improve children's verbal functioning.

To improve children's non-verbal functioning.

To improve the children's self-image.

To change (in a positive direction) children's attitudes
toward school and education.

To increase children's expectations of success in school.
To improve the children's average daily attendance.

To improve the holding power of the schools (to decrease the
dropout rate).

To reduce the rate and severity of disciplinary problems.
To improve and increase the children's attention span.

To improve the physical health of the children.

To improve the nutritional health of the children.

To improve the children's emotional and social stability and/or

that of their families.

ATTENDANCE AREAS

Wichita, Kansas, is a metropolitan community of approximately

280,000

people. Serving the community are 113 public schools

including 91 elementary, 16 junior high, and six senior high schools.

Approximately 70,000 school children (K-12) are served by the Wichita

Public Schools. In addition, there are parochial and private schools

which serve about 7,000 children.




Twenty-four public elementary schools (K=6), seven public junior
high schoocls (7-9), and £ive public senicr high scnools (10-12) were
located in low inc@mé aress and/or served educationally deprived
children from iow income families residing ir the target areas. Also,
a number of parovchial schools seived families in the Low inicoine areas,
Approximately 13,600 public school children (K-12) znd spproximately
700 non-public school children (1-9) made up the approximately 14,300

children in the Title I project.

PROCEDURES USED IN STRIVING FOR OBJECTIVES

Many activities were included in the project in attempting to
accomplish the objectives. As was the caze during the first semester
of the project (Spring 1966), reading constituted the major thrust of
the project. Corrective reading teachers met with individuals end small
groups in providing instructicn geared to the type and severity of
reading problem. Reading instruction was provided to pupils at all

three levels - elementary, junior high, and senior high.

Additionsl art and physical education teachers assisted classroom
teachers at the elementary level. A Mobile Music Laboratory with
electronic miano keybeards was used for third grade instruction in a
limited number of schocls. Field trips to the WichitaArt Museum and
other places, and attendance at Wichita Children's Theatre, provided
cultural enrichment at the elementary level. Head Start experiehces
were provided for a select group of four-year olds, and post-kindergarten
activities were provided during the summer for children needing additional
experiences before enrclling in first grade., Many children were the

recipients of summer schocl scholarships, and summer classes were




provided at five institutions for neglected and delinquent children.

In addition to reading classes at the secondary level, home
economics classes in foods and clothing and industrial arts classes in
woods and metals were provided to parents and children at the junior high
school level. An industrial arts home improvement and repair program

was completed during the summer at two junior high schools.

Service activities were important parts of the Title I project.
Additional school nurse services were provided in attempting to meet
health needs. Additional counseling services were provided to the
twenty-four elementary schools. Additional librarians and aides
were employed in the project. Food services provided included hot
lunches at two elementary schools and milk and crackers furnished to
all kindergarteﬁ children in the twenty-four elementary schools.
In-service education activities included sessions on reading, a social
studies materials workshop, a human relations seminar for administrators,

and in-service training for attendance and classroom aides.

EVALUATION

In keeping with the original project design (Spring 1966), it
was assumed that by supplementing the efforts of regular classroom
teachers in developing skills, appreciations, health and practicsl arts,
the pupils would make significant gains in school achievement. It was
believed that success in attaining these skills would result in the
acquisition of greater self-esteem, motivation and confidence. Basic
questions which evaluation efforts attempted to answer included the

following: Did the additional instruction and services have a beneficial

effect on the reading ability, academic achievement, and overall performance




of pupils? What was the influence cf the project en the attitudes of
children toward themselves and others? Did the behavior of children
change in a positive direction? Was the physical and emotional health

of children improved as a result of proje:t efforts?

Both test and non-test scurces of data were used in evaluating the
activities. Test results were used in assessing progress in reading,
music, and physical fitness. Other sources of data for the evaluation of
these activities, and the other Title I activities, included records of
various kinds, checklists, case histories, opinicnnaires, and question-
naires. Some questionnaire items were constructed to secure 1hformation
directly related to progress toward objectives. For the most part,
responses to such items have been included in the reports of the projéct
activities. Other questiocnnaire items were constructed to secure infor-
mation pertaining to such things as problems encountered and suggestions
for improvement. For the most part, the responses to such items have not
been included in the reports of the project activities. All information
gathered has been made available to project administrators for use in
the modification of present activities and in the structuring of future
programs. Copies of data gathering instruments (other than standardized

tests) are presented in Appendix A of this report.

Evaluation was considered to be the process of discovering the
extent to which objectives were reached. Objectives were chosen for
each major activity of the project, and each activity was evaluated in
terms of its objectives. In scme cases, it was possible to assess both
the direction and the extent of changes resulting from the experiences.

In others, it was possible to observe direction of change only.




Activity evaluations are presented in following sections of the

report. Included for each activity are the objectives, procedures,
evaluation strategy, presentation of data, and comments about the results.
Somg_Title 1 services were not formally evaluated during the year. They
;re described briefly in a section fcllowing the activity avaluations.

General information about the overall project is presented following the

discussion of activities which were not formally evaluated this year.
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ART INSTRUCTION

Consultant and teaching services were made available in certain

curriculum areas in the Title I project. Art was one of the curriculum
areas selected. By preoviding special ert teschers, art scholzrships, and
additional supplies for elementary schcols in the target area, it was

believed that the programs of art iastruction would be enhanced.

OBJECTIVES

1. To provide a better balanced program of art activities with greater

variety of art media in the classrooms.

2. To increase competence in art instruction of classroom teachers.

3. To increase children's ability to express themselves in art.

PROCEDURES

Three special art teachers were assigned to give instruction in art
to the children in the twenty-four Title I elementary schools. The art
teachers were in the buildings on a planned schedule. In this way they

were available at scheduled times to help the classroom teachers plan and

work toward a balanced art program. In-service education was available

for teachers without their having to leave the classrcoms. The teachers

and children were given opportunities to use art materials not used
previously and to learn additional uses for known media. Additional art

supplies were furnished to teachers in the twenty-four elementary schools

at a cost of 20¢ per pupil.

Art scholarships were presented to a total of 97 children in fifth

and sixth grades. Twenty of these children attended art classes at Wichita
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state University. Twenty-seven recipients of the scholarships attended
classes at the Wichita Art Museum, and 50 attended classes at the Art
Association ég‘l’leﬂ.es. Nine of the children were parochial school pupils
representing six-paroghial elementary schools. A wide variety of subject
matters and gseveral art media were utilized in the classes. Media expenses

were provided'for each pupil.

EVALUATION STRATEGY

No sténdardized tests were used in thé evaluation of this part of the
Title I pr@jebt;' Non-test sources of évaluation data included records and
questi&nnairet;egpbnses, Records were kept'throughout the year by the three
art teachers serving thé twenty-four elementary schools. A questionnaire was
developed and submitted to the three teachers in May. Questionnaires were
developed and submitted in May to the Title I elementary school principals, and
to regular teachers, randomly selected, one from each grade level in each of
the twenty-four Title I elementary schools. Certain questions in each of the
questionnaires to principals and regular teachers pertained to the art in-
struction. Copies of the questionnaires are included in Appendix A of this
report. Personnel at the three institutions where the art classes for
scholarship holders were held were requested to submit evaluations of the

pupils, attendance records, and lists of media and activities.

PRESENTATION OF DATA

The following tables present evaluation information from responses of
art teachers, regular classroom teachers, and principals of Title I elemen-
tary schools. In most cases the comments by the respondents have been

condensed into a few words per comment.
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TABLE 1
RESPONSES OF THREE ART TEACHERS TO QUESTIONNAIRE 3
FOR EVALUATION OF THE TITLE I ART INSTRUCTION PROGRAM é
5
i

Number of Teachers g
Response Giving Response * | 3

1, Indications of Improvement in Children's
Ability to Express Themselves -

Children more relaxed in the use of materialq 3
Children seem more secure 3 i

Noticeable improvement in the response and
enjoyment on the part of some children 3

Grglter sense of achievement for some 1

2. 1Indications of Changes in Pupils' Attitudes -

Greater amount of enthusiasm toward art teachers
and art class 3

More pride in finishing and sharing work 1

3. Ways Classroom Teachers Have Improved -

Increased knowledge of media 3 1
Greater skill in materials preparation 2 é
Greater willingness to pursue more difficult i
and time consuming projects 2 1
Attempted projects not tried previously 1 %
More awareness of value of advanced ?
preparations of materials 1 g
Better able to organize classroom 1 4

* Some teacliers gave more than one comment.
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TABLE 2
RESPONSES OF PRINCIPALS TO QUESTION PERTAINING TO
VALUE OR IMPROVEMENT AS A RESULT OF TITLE I ART PROGRAM
N =23
Value or Improvement
as a Result of Title 1 umber of Principals Selectin Each Response
Art Much Medium Little None No No
Opinion Response

a. Variety of art media

used in classroom 15 7 1
b. Different kinds of

classroom art

activities 13 8 1 1
c. Children's ability

to express them-

selves in art 13 9 1
d. Competence in art

instruction of

classroom teachers 12 11
e. Additional art

supplies provided 12 11
f. Recipients of art

scholarships 4 7 5 1 4 2

All responses

combined % 50% 38% 6% 1% 3% 2%

e it e TSI
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TABLE 3

RESPONSES OF REGULAR CLASSROOM TEACHERS
CONCERNING EXTENT OF EFFECT UPON
CHILDREN OF TITLE I ART INSTRUCTION

N =133

Nuuber of Teacher's Responsés
About Extent of Effect Upon Children

i i vl ()]
a2« 3231 3] 4|8
] | [P »alo gl &) alo
oY ol O v~ o oio B8
Dyl vt ot o0 8w 8|~ 8] S| e
IS oS ] ] Al P
< olo ol o] o)t ujo ufS 1] =g =
Changes brought about by 2 817 512 Slo wilD 0|3 vl &lo &lo o
Title 1 fmzmngMmQZan&¢zu
a. Additional art teachers 68 |34 (15 | S5 "5 6
b. Additional art supplies 51 |31 |11 |11 13 | 15
c. Art scholarships, additional |23 {15 |11 | 8 26
All responses combined (%) 36%120%1 9%] 6% 12% |

? (Note: One teacher responded that she didn't get any additional art supplies.)

Examination of the evaluative information supplied by the three

institutions where art classes for scholarship recipients were held

revealed that children varied in interest and per formance. It appeared
that over 50% of the 97 pupils performed creatively according to their
teachers. Poor attendance was shown by some. Overall, the children's

abilit& to express themselves in art appeared to increase.

COMMENTS ON RESULTS

One of the objectives of the art instruction waé.to provide a better

balanced program of art activities in the cléssrooms. Title I art
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teachers and principals agreed that improvement was shown in the variety
of art media used and the different kinds of classroom activities. Records
kept by the art teachers provided additional evidence of improvement.
Closely related to the above objective was the objective to increase
competenee;;n.artf1nstruction of.regular?classroom teachers. The art
teachers observed increased knowledge of media, greater skill in materials
preparation and greater willingness to pursue difficult and previously
unartempted‘projeets. Eleven of tne twenty-three principals responding

to the questionnaire indicated medium improvement in eompetence, and

twelve 'indicated much improvement.

The third objective of the arr instrnction was to increase children's
ability to express themselves in art. Artateachers observed that children
were more relaxed responded with more enjoyment and enthusiasm, and seemed
more secure than at the beginning of the year. " Responses of the principals
1nd1cated that they felt children's ability to express themselves had
1mproved as a result of Title 1 assistance, and 65% of the regular class-
room teachers 1nd1cated they felt the changes in art instruction had a

beneficial effect upon children.

Principals and regular classroom teachers indicated they felt the value
of the art scholarships to be less than the value of the additional art
teachers and additional art supplies. One reason for this response may be
the small number of children who Senefited from the scholarships when
compared with the large nuwber of children who benefited by the additional
teachers and additional supplies. Art teachers of the classes for
scholarship holders indicated that most individuals improved during the

classes.




CULTURAL ENRICHMENT
3 The Title I project included provision for cultural and aesthetic ~§
é experiences and understanding for children in elementary schools in
i the target areas. It was believed that such provision would enhance

concept levels, creative expression, development of artistic talents,

and awareness of the cultural heritage. Cultural enrichment experiences
included Art Museum tours, Children's Theatre attendance, and field ;5
trips to governmental agencies, business community centers, museums, 5

parks, re~reation areas and other places of interest.

OBJECTIVES

1. To improve children's art understanding and vocabulary.

2. To enable children to deal more effectively with feelings in
non-verbal ways.

3. To stimulate greater interest in the arts and in the larger
community in which children live.

4, To raise concept levels of children and stimulate conversation

: and further exploration by children.

PROCEDURES

Art Museum and Art Galleries Tours

The tours were coordinated by the Art Department of the Wichita
Public Schools and involved bussing children from the twenty-four Title
1 elementary schools and four parochial elementary schools to the Wichita

Art Museum and Art Association Galleries on a scheduled basis. A




trained gallery guide conducted each tour. As the classes of children
arrived, they were taken to the museum auditorium and given a brief
lecture on the grt objects they were about to see. Then they proceeded
to the galleries where the docent talked about the art objects

on exhibit.

Among the twenty-four public elementary schools, a total of 40
bus trips involving 2,272 children were taken to the Art Association'

Galleries. Four bus trips with 235 parochial school children were

taken to the same location. A total of 44 bus trips with 2,650
children from public elementary schools were taken to the Wichita Art

Museum. A total of 180 parochial school children were taken in three

bus trips to the Art Museum.

Children's Theatre Attendance

The Wichita Art Association sponsors the Wichita Children'é
Theatre which presents four productions of childhood classics each
year. The productions are given on Saturday mornings. Season tickets
were purchased from the Wichita Children's Theatre and distributed to
elementary schools in the Title I project. One-tenth of fhe tickets
were furnished to parochial school pupils. ‘It was reported that

455 children accompanied by 91 adults attended the four performances.

Field Trips

School buses were contracted and scheduled for use by teachers
in the twenty-four Title I elementary schools and eligible parochial
schools. Approximately 107% of the service was providéd to parochial

school pupils. Classroom teachers,arrapged for visits to the places
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of interest. The trips were preceded by sufficient preparation of the
pupils to insure basic understanding and appreciation of what was to

be observed. Discussions, writinge ard other appropriate activities
followed the field trips. Parents of the school children were sometimes
in attendance on the trips. It was reported that a total of 435 field
trips were taken involving an estimated 26,000 childrin (duplicated

count).

EVALUATION STRATEGY

No standardized tests were used in the evaluation of the cultural
enrichment activities. Non-test sources of evaluative data included |
records and the professibnal opinions of regular classroom teachers

and principals of the Title I elementary schools. Questionnaires were

developed and submitted'in May to the twenty-four principals and to

one regular classroom teacher, selected at random, from each grade

level in each of the twenty-four elementary schools. Certain questions
in each of the questionnaires pertained to the cultural enrichment

activities. Copies of the questionnaires are included in Appendix A

of this report.
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PRESENTATION OF DATA
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The following tables prescnt evaluative information from

responses of principals and regular classroom teachers of the Title I

elementary schools.
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TABLE &

RESPONSES OF PRINCIPALS TO QUESTION PERTAINING TO VALUE
TO PUPILS OF CULTURAL ENRICHMENT ACTIVITIES

N = 23
Value to Pupils as a
Result of Title I No No
Cultural EnriAchment Much Medium Little None Opinion Response
a. Field Trips 14 8 1
b. Attendance at
Children's Theatre 3 7 9 2 1 1
c. Art Museum Tours 9 10 2 1 1
All responses combine (%) 38% 36% 17% 3% 3% 3%
TABLE 5

RESPONSES OF REGULAR CLASSROOM TEACHERS CONCERNING
EXTENT OF EFFECT UPON CHILDREN OF TITLE I
CULTURAL ENRICHMENT ACTIVITIES

N =133
Nurber of Teachers' Responses
About Extent of Effect Upon
Children '
el = 3l @ ol®
Title I Cultural 'ﬂ!ﬁ?‘ g o o 1 Ol =g
: Enrichment Activity E %E :’g o ﬁ'g § ] %E
i saleapd| spaRE| 3(g 8
| sal el eEEEL AR
i w @l0 of oo o= 00 &s]O ©
3 rolEaphaEunpafpAapRE <tz
| _
% a. Art Museum Tours 28 128 |12 | 9 37 |19
% b. Children's Theatre
1 Attendance 25 f15 |17 |13 38 |25
c. Additional Field Trips 71 {27 |12 | 7 6 {10
All responses combined (%) 31%| 18%} 10%| 7% 20% | 14%
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The number of children affected by Title I cultural enrichment
activities has been noted in the discussion of procedures. A total
of 5,337 children toured art museums. A total of 455 children and 91
adults attended Chilgren's Theatre productions using tickets purchased
under Title I. An estimated 26,000 children {duplicated count} were

taken on field trips as a part of Title I.

COMMENTS ON RESULTS

It can be seen from the information in Table 4 that most principals
responded favorably concerniné the cultural enrichment activities. The
field trips were perceived as being the most beneficial while Children's
Theatre attendance was perceived as being the least beneficial of the
three activities. Regular classroom teachers responded in somewhat
the same pattern. There was some evidence of transportation problems
and lack of sufficient parental interest concerning attendance at the

Children's Theatre productions.

Available anecdotal information revealed favorable reactions on 3 ;

the part of pupils and parents. Participation statistics and records of

KO o

the wide variety of places visiteq during field trips provide additional

R
) e

evidence of the value of the Title I culturai enrichment activities.
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CORRECTIVE READING INSTRUCTION

The corrective reading program constituted the major thrust of the
Title I project in Wichita. Each year children are identified who have ?ii;
not gained sufficient facility in reading to succeed in classwork which |
requires reading. Word recognition and comprehension skills are weak.,
The lack of reading success helps create feelings of inadequacy and ﬁg.

negative attitudes toward reading, school, and other persons.

In planning the corrective reading instruction, it was recognized ;§

that modern diagnostic approaches, appropriate instructional materials,
and special classes should be utilized. Classroom activities and
supportive services were provided which were designed to ensure success in

reading and to build feelings of confidence and self-esteem. 5

OBJECTIVES

1. To increase word recognition skills and comprehension which
would enable retarded readers to read at levels expected
according to age, grade, and intelligence.

2. To increase reading for enjoyment, appreciation, and information.

3. To improve pupils' attitudes toward reading.

4. To improve attitudes of retarded readers toward themselves
and others. 3

S. To improve the overall reading programs in participating schools.

6. To devise effective techniques of teaching reading to children

retarded in reading.

Hemel 1 R SR RN "
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" PROCEDURES

Pupils - Screening and Placement

Children from twenty-four public elementary, seven parochial
elementary, seven public junior high, and five public senior high
schools located in or on the periphery of low income areas were gelected
to participate in the corrective reading classes. Approximately 1,300
elementary school children in grades 2 to 6 were given corrective reading
instruction. The grade with the smallestnumber represented was éecond
grade with about 50. The grade with the largest number represented was
third grade with about 450. Grades four and five were each represented
with approximately 300, and about 200 sixth graders received instruction.
Approximately 500 junior high school pupils were instructed in the
corrective reading classes. Grades seven and eight were represented each
with approximately 200 while about 100 ninth graders received instruction.
A total of about 300 students in grades 10 to 12 in the five senior high

schools received corrective reading instruction.

Children were selected for corrective reading instruction on the basis
of retardation in reading or vocabulary as indicated by standardized test
scores. Other criteria for selection included the following: (1) possession of;
the capacity to profit from corrective reading instruction, (2) recommendation
for the class by regular classroom teacher and counselor, and (3) positive

attitudes by pupil and parent.

Teachers - Selection and Placement

Teachers were chosen for the corrective reading classes who had

demonstrated success in teaching and who were interested in teaching
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children retarded in reading. Many of the teachers were those who taught

similar classes during the second semester of the 1965-66 school year.

There were twenty-four elementary schools whereéorrective reading
classes were held. Two corrective reading teachers were placed in each
of eight elementary schools. Each of 16 elementary schools were aséigned
one corrective reading teacher. This made a total of 32 reading teachers
in the elementary schools. A total of twelve reading teachers were placed
in the seven junior high schools. Two schools each had one Eeacher, and
five schools each had two. Two reading teachers were assighed to one of

the senior high schools. The remaining four each had one.

Reading Class Organization

Teachers were given instruction and encouragement in the use of
Silvaroli's Classroom Reading Inventory in accurately assessing feading

instructional levels of pupils. Groups were organized according to the type

and severity of reading problem. Generally, the greater the sevéfity of
reading problem, the smaller was the group. Grade lines were often crossed

in organizing classes of pupils with similar reading levels.

While working with the children, teachers sometimes worked with class
groups as a whole, or with varying sizes of groups. Some of the'pupils,
particularly elementary, were in corrective reading classes twice a déy for
twénty to thirty minutes each time. In others, children were scheduled into
reading classes once each day or on alternate days for longer éefiods of time.
Classes were organized so that upon attainment of corrective reading class

goals, individuals were phased out of the special reading clésses.
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Activities and Materials
The team approach was utilized in the correctiveiréadihg instruction

with the building principal administering the school's program. The
corrective reading teacher cooperated with the regular classroom teacher in
the diagngéisiéf reading difficulties, planning and coordinating activities,
and the evaluation of methods, materials and pupil progress. Personnel ;
other than classroom teachers assisted in the selection and use of |
instructional materials and in planning activities designed to eénsure

success and build self-esteem and confidence. When possible, the

correctivé reading teacher and other staff members worked with parents

of pupils in special reading classes.

.A.wide‘variety of classroom reading activities, instructional materials,
and audi¢-visual equipment was used. Both individualized and group instruction

were providéd. Teachers were encouraged to experiment with instructional

methods, materials, and equipment:

EVALUATION STRATEGY

Both test and non-test sources of evaluative data were used in the
evaluétion'of'the corrective reading. The Iowa Tests of Basic Skills and
Silvaroli's Classroom Reading Inventory were the sEandardized tests used
with elementary pupils. Non-test sources of data used with elementary ;

pupils included records, the Pupil Opinion Questionnaire, the Behavior

Checklist, case histories of selected reading pupils, and questionnaires

to reading teachers, regular classroom teachers, and principals.

R e R R S i)
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The Diagnostic Reading Test was used with junior and senior high
school pupils. Non-test sources of data for secondary pupils included the
Behavior Checklist, records, and questionnaires to reading teachers and

principals.

The following schedule presents the sources of evaluative data, the

dates used, and the persons furnishing the data:

Source Date Persons Completing
Iowa Tests of Basic October and May Elementary Pupils, 3-6
Skills
Classroom Reading Sept. and May Reading Teachers, Elementary
Inventory
Diagnostic Reading Nov. and May Jr. and Sr. High Pupils
Test
Behavior Checklist - October and May Elementary, Jr. & Sr. High

Pupils

Pupil Opinion October and May Elementary Pupils, 5th Grade
Questionnaire
Case Histories May : Elementary School Counselors
Questionnaires May Reading Teachers, Principals,

Regular Classroom Teachers

Records Throughout Teachers and others

PRESENTATION OF DATA - ELEMENTARY

lowa Test of Basic Skills

The Iowa Test of Basic Skills is given annually to all pupils in
the third, fourth, fifth, and sixth grades of the Wichita elementary
schools. A different form of the reading and vocabulary sections of

the test was given in May to all pupils in the Title I corrective

Sk Y
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reading program. E#tensive norms are provided for all forms of the

test. The norms give percentile scores for beginning, middle, and

end of the school year as well as grade equivalent scores. Some evidence
has been compiled to show that the grade equivalent scores are reasonably
accurate for out of grade level testing, i.e. a8 sixth grader that scores
41(first month of grade 4) on the sixth grade section ﬁbuld score near

41 if given the fourth grade section of the test. Very large and wide-
spread samples of pupils were used in constructing the norms. The
national percentiles provided for the test are very much like, though

slightly lower than, the local percentiles for the entire Wichita system.

There is one seviere limitation on the use of this test for group
comparisons of pupils in the corrective reading program. A raw score
of zero corresponds to a grade equivalent score of 10 on the third
grade, 13 on the fourth grade, 17 on the fifth grade, and 21 on the sixth
grade section of the test. The Classroom Reading Inventory results shown
in Table 14 in the following section of this report indicate that therel
were 380 third grade pupils, 169 fourth grade pupils, 115 fifth grade
pupils, and 61 sixth grade pupils with independent reading levels below
these levels when pretested. There were still 207 third grade pupils, 77
fourth grade pupils, 43 fifth grade pupils, and 28 sixth grade pupils who
were tested below these levels on the CRI in May. Consequently, these
pupils and possibly others reading at only slightly higher levels might
be expected to score no better than random markers on the Iowa Test of

Basic Skills. This has two effects on the I.T.B.S. scores for the group.

| first, it would not be expected that the difference between pretest and

posttest scores for these pupils would show the actual improvement that
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they have made. Since they may be essentially random markers on both
tests,only chance differences would be reflected. Second, the average
grade equivalent score for the whole group would be spuriously high,

since the lowest possible score may be well above the actual reading

level of many of the pupils in each grade. For example, if we would
overlook for a moment the mathematical objections to averaging the unedual
units of grade levels over a wide range and other limitations of the
Classroom Reading Inventory as an instrument for classification, the

fifth grade boys in Table 14 can be seen to have an average grade level

of 1.1 on the pretest and 2.5 on the posttest. The I.T.B.S. scores shown
in Table 7 for essentially the same group of fifth grade boys indicate

a grade equivalent of three years and seven months on the pretest and

four years and two monthe on the posttest. Both the chi square analysis
of the CRI results and the student's t for the I.T.B.S. results indicate
that the increases are statistically significant. The point is that neither
measure is likely to yield an accurate measure of the average number of
months increase in reading level for fifth grade boyg even though they

both indicate that some real gains were made.

The extremely low pretest-posttest correlations on the Iowa Test
of Basic Skills ma& also.be due largely to the number of pupils in
each group who would be expected to score near zero. It can be seen
in Tables 6 and 7 that both the vocabulary and reading tests had
correlations for all groups that were far below the test-retest

f over .80 that are given in the test manual.

reliability estimates

Both pretest and posttest scores on I.T.B.S. reading and vocabulary

gsections were available for 926 pﬁpils in grades three through six.
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Subgroups ﬁerg formed on the basis of grade, sex, and whether or not

the pupiliﬁtdfﬁéen in corrective reading the previous year. Comparisons
of the pretest and posttest scores for each subgroup are shown in.
Tables 6 and 7, All subgroups made gains in their group mean grade
equivalenﬁwgéoquifor both reading and vocabulary. Although scores of
many;puéiléﬁin gach subgroup may be subject to the limitation mentioned
_above, tgﬁfoffthé-sﬁbgroups showed gains on the vocabulary test that
were largéienouéﬁ‘fd”bé significant at‘the .01 level of coﬁfidence and
five sﬁbgroﬁﬁgjh;d,gains beyond the .01 level of confidence on the

reading ;gét;“ L

Siﬁcé fﬁé“;orreétive reading pfogramAis in its second year of
operatioﬁ?and;a'ﬁumber'of,this year's pﬁrticipants participated in last
year's p;béraq;_cpmparisons were made in grades four, five, and six
between tﬁéﬂmédn sqbres for this year's éorrective reading pupils who
were in thg'pfégrgm in the Spring of 1966 and those who were not. The
results o£7fhése’compariéons are shown in Table 8 for reading and Table 9
for vocabﬁlary. In tﬁe fourth grade the group that had previously
participated in the program had a significantly lower (p<.0l1) mean
scoré onwthe;réédng'pretest than the grbup that had not had corrective
reading pridf to this year. On the posttest, however, the group that
had had cor;ecfive reading previously had a higher, though not a
significantly‘hiéher, mean score than those who had not been in
corrective reiding before. There were no significant differences on either
the pretéstjqr pogttest for similar comparisons on the fifth or sixth

grade reading test or the fourth, fifth, or sixth grade vocabulary test.
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TABLE 6

PRETEST AND POSTTEST COMPARISONS AND CORRELATIONS

ON IOWA TEST OF BASIC SKILLS VOCABULARY SECTION
Sp. 66 Prete‘st Po‘sttest
Grade _ Sex Reading  Mean - SD N r t Mean
3 Girls No 23.87 6.48 123 .36 3.69% 26.61  7.88
3  Boys No 23.92  7.40 210 .35 4.56% 26,95  9.21
4 Girls Yes 2835 B.0L 26 .66 3.82%% 33.54  8.33
4 Girls No 29.24 7.07 51 .14 2.45% 32.76  8.33
4 Boys Yes 25.77 7.22 47 .50 4.83%% 32,87 11.41
4 Boys No 27.82 7.57 84 .12 4,23% 32,98  9.14
5 Girls  Yes 32.80 8.42 49 .08 4,32% 40.53  9.80
5 Girls No 35.16 8.32 43 .51 2.36* 38.44  9.72
5 Boys Yes 34.37 8.00 75 .49 6.39% 40,91  9.29
5 Boys No  35.73 8.99 67 .56 3.76% 39.98 10.39
6  Girls Yes 43.50 7.62 46 .07 .6l 44.63 10.34
6 Girls No 44,28 7.12 18 .41 2.09 49.11  9.88
6 Boys Yes 42.36 8.47 56 .28 4.91%k 49,95 10.45
6 Boys No 45.97 10.03 31 .59 2.76%¢ 50.55 10.00
* p (.05
** p < .0l




PRETEST AND POSTTEST COMPARISONS AND CORRELATIONS
ON IOWA TEST OF BASIC SKILLS READING SECTION

TABLE 7

Fosttest

Grade Sex ig;ging MgzzéteSt SD N r t Mean SD
3 Girls | No 25.34 6.60 123 ,22 .98 26.17 8.31
3 Boys No 23,72 6.69 210 .18 4.41** 26.72 8.47
4 Girls Yes 29.69 10.36 26 .06 1.30 33.38 10.33
4 Girls No 31.49 6.04 51 .12 1.13 33.08 8.72
4 Boys Yes 26.15 9.11 47 .17 3.58%% 32,62 9,92
4 Boys No 30.69 6.91 84 .27 1.27 32,06 9.13
5 Girls Yes 39.20 7.80 49 .31 2.10% 42,31 9.50
5 Girls No 38.56 7.69 43 .40 1.18 40.21  8.81
5 Boys Yes 37.27 7.98 75 .40 5.21%% 42,64 8.15
5 Boys No 37.04 9.52 67 .53 4.23%% 41,78 9.29
6 Girls Yes 45.54 7.64 46 ,20 2,20% 49.48 7.85
6 CGirls No 46.39 9.83 18 .42 2.77% 53.28 9.25
6 Boys Yes 44,68 8.40 56 .38 3.08%* 48.70 8.95
6 Boys No 47.23 8.56 31 .27 1.20 49.68 9.86

* p .05

** p <01
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TABLE 8

COMPARISON OF ITBS READING SCORES OF 1966-67 CORRECTIVE
READING PUPILS WHO HAD CORRECTIVE READING IN SPRING 1966 WITH
1966-67 CORRECTIVE READING PUPILS WHO DID NOT HAVE CORRECTIVE

READING IN SPRING 1966

In Corrective Reading Not in Corrective Reading
Sgring Semester 1565-66 SEring Semester 1965-66
hrade Test Mean SD t Mean

Post 73 32,9  10.07 +0.36 135 32.4 8.99

5 Pre 124 38.0 7.96 +0.31 110 37.6 8.88
Post 124 42.5 8.71 +1.01 110 41.2 9.13

6 Pre 102 45.1 8.08 -1.24 49 46.9 9.06
** p <.01
TABLE 9

COMPARISON OF ITBS VOCABULARY SCORES OF 1966-67 CORRECTIVE
READING PUPILS WHO HAD CORRECTIVE READING IN SPRING 1966 WITH
1966-67 CORRECTIVE READING PUPILS WHO DID NOT HAVE CORRECTIVE

READING IN SPRING 1966

In Corrective Reading Not in Corrective Reading
Sgring Semester 1965-66 Spring Semester 1965-66
| Grade Test Mean SD t N Mean
4 Pre 73 26.7 7.62 =1,37 135 28.4 7.42

Post 73 33.1 10.42 +0.14 135 32.9 8.84

5 Pre 124 33.8 8.20 -1.35 110 35.5 8.74
Post 124 40.8 9.50 +1.03 110 39.4 10.16

6 Pre 102 42.9 8.12 -1065 49 45.3 9.11
Post 102 47.5 10.74 -1.58 49 50.0 9.98
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Tables 10 and 11 show the distributions by guartiles for each
grade on the I.T.B.S. vocabulary and reading tests. The pretest
scores were converted to percentile ranks on the “beginning of the
year" national norms while the pcsttest results were converted with
the “end of the year" naticnal ncrms. Improvement sufficlent to
maintain a pupil‘’s percentile rark from one set of norms to the other
could be interpreted as a "normal" amount of growth. It can be seen
in the tables that in the fourth, fifth, &nd sixth grades there is a
slight shift upward from the first guartile to the second ¢n the
vocabulary test indicating that as a group the test performsnce improved
slightly more than a "normal” amount for one year. The third grade
vocabulary and all groups in reading shew & slight shift downward which would
indicate slightly less than “normal" improvement in test performance for

the year.

The 90th, 75th, 50th, 25th; and 10th percentile points for each
grade were computed for both the pretest and pcsttest grade equivalent
scores for the Wichita corrective reading pupils. These local percentile
points are shown in Tables 12 and 13 along with the amcunt of gain at
each point. Since grade equivalent scores were used instead of raw
scores the gains can be interpreted as number of months increase in
reading level by pupils at that level of performance. It can be seen
that gains are indicated for pupils at all levels; although the gains at
the higher percentile points are greater in nearly all cases. This could
be largely due to the previously mentioned limitation of the ITBS for
measuring the gains of the lower level readers. If the test results are
positively correlated with capacity for learning tc read, however, then

this would still be in line with expected gains.

i Ruid ot (o g o b
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TABLE 10

DISTRIBUTION BY QUARTILES ON NATIONAL NORM FOR IOWA
* TEST OF BASIC SKILLS READING SECTION

Month Number of Students¥

& Year Test 25th '50th 75th 99th

_..Ceade Tested Form __ 2ile Rile Wile aile
Pretest 3 10-66 2 148 142 49 3
Posttest 3 5-67 2 206 99 a5 2
Pretest 4 10-66 1 120 - 75 13 0
Posttest 4 5-67 3 141 59 8 0
Pretest 5 10-66 2 160 58 17 0
Posttest 5 5-67 3 156 70 9 0
Pretest 6 10-66 1 100 48 3 0
~ Postgest 6 5-67 3 107 42 2 0

* Number of students ranking in the 1 to 25th percentile; also the
aumber for 26 to 50th percentile, 51 to 75th percentile and 76 to 99th
percentile. The percentile is based on the national norms.

TABLE 11

DISTRIBUTION BY QUARTILES ON NATIONAL NORMS FOR IOWA
TEST OF BASIC SKILLS VOCABULARY SECTION

Month Number of Students®*
& Year Test 25th S0th ~ 75th 99th
Grade Tested Form Zile %ile %ile %ile
Pretest 3 10-66 2 131 159 50 2
Posttest 3 5-67 3 207 103 26 6
Pretest - 4 10-66 1 137 62 9 0
Posttest 4 5-67 3 127 76 5 0
Pretest 5 10-66 2 175 51 9 0
Posttest 5 5-67 3 165 62 7 1
Pretest 6 10-66 1 122 26 3 0
Pogttest 6. 5-67 3 110 37 4 0

* Number of students ranking in the 1 to 25th percentile; also the
number for 26 to 50th percentile, 51 to 75th percentile and 76 to 99th
percentile. The percentile is based on the national norms.
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TABLE 12

GRADE EQUIVALENT SCORES REPRESENTING LOCAL*
PERCENTILE POINTS FOR ITBS VOCABULARY

Test Date of Score Score Score Score Score
Form Testing at 90th at 75th .at 50th at 25th at 10th
Zile %ile %ile Zile %ile

Grade 3 N = 333

Pretest 2 Oct. 32 28 24 17 13
Posttest 3 May 37 32 25 19 15
Gain or Loss - - +5 + +1 +2 +2

Grade 4 N = 208

Pretest 1 Oct. 36 32 26 21
Posttest 3 May 44 39 33 25
Gain or Loss - - +8 +7 +7 +4

Grade 5 N = 234

Pretest 2 Oct. 46 39 32 27
Posttest 3 May 52 48 39 33
Gain or Loss - - +6 +9 +7 +6

Grade 6 N = 151

Pretest 1 Oct. 52 48 44 37
Posttest 3 May 61 55 48 39
‘ Gain or Loss - - +9 +7 +4 +2

* 1966-67 corrective reading pupils only
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TABLFE 13

GRADE EQUIVALENT SCORES REPRESENTING LOCAL*
PERCENTILE POINTS FOR ITBS READING

Test Date of Score Score Score Score Score
Form Testing at 90th at 75th at 50th at 25th at 10th
%ile %ile %ile %ile %ile

Grade 3 N = 333

Pretest 2 Oct. 32 29 24 19 15
Posttest 3 May 37 32 25 20 16
Gain or Loss - - +5 +3 +1 +1 +1

Grade 4 N =208

Pretest 1 Oct. 38 33 30 23 19
Posttest -3 May 45 39 33 26 19
Gain or Loss - - +7 +6 +3 +3 0

Grade S N = 234

Pretest 2 Oct. 48 44 37 31 28
Posttest 3 May 52 48 42 35 30
Gain or Loss - - +4 +4 - +5 +4 +2

Grade 6 N = 151

Pretest 1 Oct. 56 51 45 40 34
Posttest 3 May 59 55 50 42 37
Gain or Loss - - +3 +4 +5 +2 | +3

* 1966-67 corrective reading pupils ialy
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Classroom Reading Inventory
The Classroom Reading Inventory was developed by Nicholas J.
Silvaroli for use as an individual diagnostic reading measure. By use
of graded work 1ists and graded paragraphs, the classroom teacher, through

untimed responses and oral reading with five gquestions per selection,
estimates the child's independent, instructional, and frustration reading
levels. This is done by accurate recording, on a form provided, of the
responses and errors throughout the interview. A scoring ggide is
available to &id the teacher in assigning the appropriate reading level,
independent, instructional, or frustration, to each of the graded sections
according to the number of errors noted. The sections range from pre-
primer to sixth grade. After rating all sections up to the frustration
level, appropriate grade levels for independent and instructional read-

ing programs can be selected for each pupil.

While the main purpose of an informal reading inventory is diagnosis
of a child'g specific reading abilities, rather than classification, it
seems that fhe results of these diagnoses for large numbers of pupils
would give some evidence of reading progress. The Classroom Reading
‘Inventory was administered by the special reading teacher, individually
to pupils who gntered the Title I corrective reading classes both upon
entering the class and again at the end of the school year. Tables 14
and 15 show the distributions of the independent and instructional reading
levels for those pupils examined in September and the first part of
October. The May distributions represent the results of a reexamination
of the same pupils at the end of the school year. The Chi-square statistic
shows that &1l groups have changed significantly (p<.001). The differing

degrees of freedom for various grade levels ‘is the result of combining
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TABLE 14

RESULTS OF CLASSROOM READING INVENTORY 4

OF INDEPENDENT READING LEVELS

Distribution of Pupils by Independent Reading Levels

Independent Reading Levels Chi-
Grade Sex Time PP & Below P 1 2 3 &4 5 6 & Above Square df.
3 Girls Sept.Oct. 104 39 11 3 0 O O 0
90.42% 4
3 Girls May 47 29 22 48 11 0 O 0
3 Boys Sept.Oct 202 35 26 5 O O O 0
131.89*% 4
3 Boys May 80 51 52 60 12 4 O 1
4 Girls Sept.Oct 28 13 28 17 3 0 O 0
38.08% 4
4 Girls May 9 14 11 25 18 9 O 0
4  Boys Sept.Oct. 77 31 28 12 4 2 0 0
69.93% 5 ;;
4 Boys May 20 22 23 37 29 9 1 0
-
5 Girls Sept.0ct 15 8 23 42 20 2 0 0 2
69.34% 5 -
5 Girls May 3 4 10 11 40 30 6 0 §§
5 Boys Sept.Oct. 39 13 36 45 26 & O 0 §§
' 67.08% 6 i
5 Boys May 9 8 17 38 46 36 8 0 . ;i
6 Girls Sept.Oct. 7 3 7 19 26 4 O 0
27.30% 3
6 Girls May 3 4 0 8 20 27 8 0
6 Boys Sept.Oct 21 12 11 21 23 6 O 0
31.78*% 4
6 Boys May 4 6 11 12 26 17 10 4

* P<.001




TABLE 15

RESULTS OF CLASSROOM READING INVENTORY
OF INSTRUCTIONAL READING LEVELS

u upi nstructional Reading lLeve
Instructional Reading Levels Chi-
Grade Sex Time PP&Below P 1 2 3 &4 5 6 & Above Square df.
3 Girls Sept.Oct. 50 s4 32 17 1 0 O 0
83.30*% 4
3 Girls May 21 16 23 26 47 11 O 0
3 Boys Sept.Oct. 120 75 48 21 2 0 O 0
. 124.35% 4
3 Boys May 61 41 40 56 51 14 2 0
4 Girls Sept.Oct 10 12 10 ‘40 17 2 O 0
45.50% 4
4 Girls May 1 7 S5 19 19 28 6 1
4 Boys Sept.Oct. 27 31 33 37 14 1 O 0
67.23% 4
4 Boys . May 8 16 13 29 35 40 5 0
5 Girls Sept.Oct. 1 9 6 26 36 26 1 0
50.96% &4
5 Girls May 1 3 4 13 8 44 25 9
5  Boys Sept.Oct. 7 2, 8 41 47 33 3 0
71.63*% 4
5 Boys: May 3 s 3 20 26 62 32 10
6 Girls Sept.Oct. 1 2 2 11 20 26 4 0
61.20% 3
6 Girls May 0 1 2 3 5 21 20 12
6 Boys Sept.Oct. 4 7 11 16 19 27 8 0
22.39% 5
6 Boys May 2 2 6 11 11 26 15 17

* p <.001
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TABLE 16

COMPARISON OF BOYS' AND GIRLS' INDEPENDENT
READING LEVELS ON CLASSROOM READING INVENTORY

Distribution of Pupils by Independent Reading Levels

. Independent Reading Levels Chi-
Sex Time PP&Below P 1 2 3 & 5 6& Above Square df.
Girls Sept.Oct. 104 39 11. 3 0 0 O 0
_ 11.60%** 3
Boys Sept.Oct. 202 35 25 5 O 0 O c
Girls May 47 29 22 48 11 0 O 0
6.45 5
Boys May 80 51 52 60 12 4 O 1
Girls Sept.Oct. 28 13 28 17 3 0 O 0
12.70*% 4
Boys Sept.Oct. 77 31 28 12 4 2 O 0
'"Girls May 9 14 11 25 18 9 O 0
‘ ' 2,01 5
- Boys May 20 22 23 37 29 9 1 0
Girls Sept.Oct. 15 8 28 42 20 2 O 0
6.15 5
Boys Sept.Oct. 39 13 36 45 26 4 O 0
Girls May 3 4 10 11 40 30 6 0
10.20 6
Boys May 9 8 17 38 46 36 8 0
6 Girls Sept.Oct 7 3 7 19 26 4 O 0
10.43 6
6 Boys Sept.Oct. 21 12 11 21 23 6 O 0
6 Girls May 3 4 0O 8 20 27 8 0
5.32 4
6 Boys May 4 6 11 12 26 17 10 4
* p<£.02
** pg.0l




columns to avoid zeroes and smaller numbers. It can also be seen in
Tables 14 and 15 that hardly any of the pupils had independent read-

ing levels on or above grade placement and very few had instructional
reading levels on or above grade placement when tested in the fall.

In May some in every group were on or above grade placement for indepen-
dent reading and several in every group were on or above grade placement
in instructional reading level. Further follow-up will be necessary to
determine how reliable this measure is for predicting ability to achieve

successfully in the regular reading program.

Table 16 shows compariscns of the distributions of boys and girls
for pre and post tests in each grade. In only two cases were the dis-
tributions significantly different, third grade pretest (p<.0l) and
fourth grade pretest (p'<.02). There were no differences beyond the
.20 level of confidence between boys and girls independent reading
level distribution for any of the grades on the posttest. This and
the size of the chi-square values in Table 16 indicate that the boys
made larger gains than girls in the third and fourth grades, although

it does not necessarily show that they made significantly larger gains.

Behavior Checklist

A random sample of 200 pupils, stratified according to school,
grade, sex, and race, was chosen from the pupils in the corrective
reading programs of the 24 Title I elementary schools.' Both the
special reading teacher and the regular classroom teacher of each
pupil in the sample was asked to rate the pupil at the beginning of
the school year and again at the end of the school year on the

behavior checklist shown in Appendix A. The checklist contains 31
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items each of which pertains to an observable behavior that was

classified as positive or negative. Four ratings, pre and post by
both teacliers, were obtained for 130 of the original sample of 200

pupils. This 35 percent reduction in the original sample, due to one

or more of the four ratings being unusable or the pupil unavailable

for a post rating, should not bias the results greatly since each of

the strata were still proportionately represented in the 130 pupil sample.
Each of the positive behavior items were scored 1 through 5 and each of
the negative behavior items were scored 5 through 1 according to the
responses, never, rarely, sometimes, usually, and always. A total score

for each rating was obtained by summing the scores for all 31 items.

Table 17 shows that both the regular teachers and the reading
teachers rated the pupils slightly lower at the end of the year than at
the beginning. The decrease in reading teacher ratings was greater,
although neither decrease was statistically significant. The reading
teachers rated the pupils significantly higher (p <.0l) than the
regular teachers on both occasions, but that comparison probably has /
little meaning since the two types of teachers observe the behavior in %
different settings and for different lengths of time. The higher
correlation between the pre and post ratings of the regular teachers
may in part be due to the fact that the regular teachers observe the %

pupils for a greater length of time each day.

Other than the correlations of the pre and post ratings, no information
is yet available on the reliability or validity of the checklist. A

preliminary item analysis of the upper and lower 27 percent of each group

of ratings indicates that all items discriminate in the same direction as
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the total score. The higher ratings with smaller variances received from
the special reading teachers are in line with expectations for behavior
ratings by special teachers that meet children in smaller classes for

shorter lengths of time.

TABLE 17

COMPARISON OF FALL AND SPRING RATINGS ON BEHAVIOR CHECKLIST
FOR ELEMENTARY PUPILS IN TITLE I READING

Mean SD N r t
Regular Fall 106.7 17.08
Teachers 130 .72 -.41
Spring 106.2 17.78
Reading Fall 117.4 14.05
Teachers 130 .55 =-1.35
Spring 115.8 14,61

Pupil Opinion Questionnaire

T et

A 30 item questionnaire was administered to all fifth grade pupils in
the corrective reading program in an attempt to assess their attitude
toward school. By scoring responses to items referring to negative
attitude 1 through 5 and items referring to positive attitudes 5 through
1, for the responses, agree very much, agree a little, neither agree nor
disagree, disagree a little, disagree very much, each pupil was assigned
a score for the entire 30 items. Table 18 shows the pre and post results
for this year along with last years results on the same 30 items for
fifth graders in corrective reading and a g?bup of fifth graders not in
corrective reading. The 1966-67 group shows a slight increase in mean

score from fall to spring while both the 1965-66 groups show decreases.

None of the differences between pre and post scores were statistically
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TABLE 18

COMPARISON OF SCORES OF FIFTH GRADE CORRECTIVE
READING PUPILS ON PUPIL OPINION GUESTIONNAIRE

Mean SD N t
1966-67
Corrective Fall 104.0 15.96 262
Reading .16
Pupils Spring 104.3 20.20 267
1965-66
Corrective Fail 97.3 16.17 129
Reading -.49
Pupils Spring 96.0 20.00 142
1965-66 Fall 105.2 20.94 177
Control -1.23
Group Spring 103.2 23.34 173

significant; however, Table 19 indicates that the scores for this year's
reading groups were more like the scores for last year's control group

than they were like the scores for last year's reading groups. Both

pre and post scores for this year's fifth grade corrective reading pupils
were significantly higher (p <.01) than the scores for last year's correcr;ive
reading pupils in the same grade. The pretest mean score for this year's
reading pupils was slightly lower than the pretest mean score for last
year's control group while the posttest mean score was slightly highe:

than the control group's. Neither difference was statistically significant.

‘Information regarding the reliability of the questionnaire or its
validity (other than face or content validity) as a measure of attitude
toward school is not yet aﬁa;lable. It is known that distributions of
scores for each administration were nearly normal. A preliminary

investigation of the high and low 27 percent of the scores on each

administration this year indicates that all items as scored discriminate
to a reasonably high degree in the same direction as the total score.
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TABLE 19

COMPARISON OF 196667 RASTULTS WITE 13965-66 RESTLTS CM
i

PUPIL OPINION QUESTIONNATKE
S5th Grade Reading 1966-67 5th <rade Reading 1965-66
Mean ST W C Hear. 3z N
Pre 104.0 15.96 262 3.86%% 97.3 16.17 129
Post 104.3 ¢0.2C 267 3,97%*% 3¢.00 20.0C 142
5th Crade Reading 19€6-67 5th Grsde Control 19653-66
Mean 32 N . Mean S N -
Pre 104.0 t5.96 2ée - .64 i65.2 20.94 177 :
Post 164.3 2G.20 207 .51 103.2  23.34 173
¥k p .01 T

Questionnaire to Reading Teachers

During May the corrective reading teachers were asked to respond to
a questionnaire with items pertaining to changes in pupils’ attitudes toward

reading and themselves, most effective parts of the prcgram, disadvantages

and advantages, selecticn and diagnosis, organizaticn or reading groups, etc.
A copy of the gquestionnaire is presented in Apperdix A. The instrument was
sent to all of the fifty corrective reading teachers. A total of forty-
five completed questicnnaires were returned. Since teachers were not

asked to identify themselves by n: & grade level, schcol, it was not
possible to summarize the responses sccording to elementary, junior high

and senior high.

Most of the items cn the questionnaire were constructed to yield
information which might te useful in making decisions about maintaining
the program as it existed cr making modificaticns in it. The responses to
two of the items, however, yielded i--formation about changes in pupils'

attitudes toward reading and changes in pupils' attitudes toward them-

selves. The responses are summarized belcw. In most cases, teachers'
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comments have been condensed into a few words per comment.

TABLE 20

INDICATIONS OF CHANGES IN READING PUPILS' ATTITUDES
TOWARD READING AS REPORTED BY READING TEACHERS

I v f,]’“: i Lt A s s

oo GBS Lo

Indications of Changes in Pupils' Attitudes Number of Teachers
Toward Reading Giving Responses *
N = 45
Greater desire or willingness to read supplementary
books and other reading materials 12
Increase in books checked out tc take hcme 10

Children showed more interest and enjcyment
Greater anticipation concerning reading class
Less resistance to instruction in class
Increased amount of voluntary discussion
More eagerness in reading activities

More children read newspapers on their own
Greater desire to read orally

More children waant to share what they have read
Children read more in class than before
Greater willingness to try

Children listen more attentively

Parents see that children like to read
Children saw importance of improvement
Greater willingness to read easy materials
Less fear of making mistakes

Increased relaxation in classroom

More freedom of expressicn

More desire for creative writing

Requests for books to be read aloud

Better care of reading materials

Children brought friends to classroom

N ket b it p e B A NN WP WSSV ®

* Most teachers cited more than one indication.
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TABLE 21

INDICATIONS OF CHANGES IN READING PUPILS' ATTITUDES
TOWARD THEMSELVES AS REPORTED BY READING TEACHERS

indications of Changes in Pupils® Attitudes
Toward Themselves

Number of Teachers

Giving Responses *
N = 45

Improved self-image

Added self-confidence

Creater awareness of ability to achieve
Increased independence

Greater sense of pride and accomplishment
Mcre willingness to try

Increased responsibility

Less complaining about work

Children express their own ideas more freely
More participation in class

Better rapport with teachers and/or students
Children seem happier

Children more relaxed

NNOTVOE VAN =Y

T TR ers L,

% Most teachers cite more than one indication.
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Questionnaire to Regular Classroom Feachers

During May, a sample of 168 regular classroom teachers from the
twenty-four Title I elementary schools was selected to respond to a
questionnaire pertaining to the Title I project in Wichita. Cne complete
page of the juasticnnaire was devctzd tc the csorraective readirg part cf
the project. Some of the items were concerned with changes observed in
the children. Others were concerned with the reading program itself. A

copy of the instrument is presented in Appendix A of this report.

One teacher from each grade level in each of the twenty-four
elementary schools was randomly selected for participation. A total of
133 usable questionnaires were returned by the teachers. The graé;s
were represented as follows: kindergarten, 18; first grade, 19; second
grade 21; third grade, 18;‘ fourth grade, 19; fifth grade, 16; fifth
and sixth grade combination, 6; and sixth grade, 16. Only. five of the
second grade teachers returning questionnzires indicated they had pupils
in corrective reading classes; the remaining 16 questionnaires from second

grade teachers were not used in the evaluation of this part of the project.

Not used were those from kindergarten and first grade teachers also.

Responses to items pertaining to changes in attitudes, increased
competence, improVed performance, and extent of effect upon pupils have

been summarized below. Inmost cases, teacher's comments have been condensed

into a few words per ccmment.
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TABLE 22

'RESPONSES OF ELEMENTARY REGULAR CLASSROOM TEACHERS
CONCERNING CHANGES IN READING PUPILS' ATTITUDES TOWARD READING

Indications of Changes in Number of Teachers By Grade and
Corrective Reading Pupils' | Total Giving Responses * N = 80
Attitudes Toward Reading 2 3 4 5 5-6 6 Total
More interest in content o 3 3 1 0 0 7

é More interest in library 2 9 1 1 1 3 27

| More independent reading 110 6 8 0 3 28

More interest in reading in
general 1 6 3 6 4 5 25

Increased eagerness to
participate in reading class

% activities 1 1. 1 1 o0 1 5
: None cited 1 1 2 0 1 1 6
Not applicable 0O 0 2 O 0 2 4
No response to item O 1 0 1 0 2 4

* Some teachers cited more than one indication of change in
attitude
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TABLE 23

RESPONSES OF ELEMENTARY REGULAR CLASSROOM TEACHERS
CONCERNING CHANGES IN READING PUPILS' ATTITUDES TOWARD THEMSELVES

Indications of Changes in Number of Teachers by Grade and
Corrective Reading Pupils' Total Giving Responses * N = 80
Attitudes Toward Themselves 2 3 4 5 5-6 6 Total
g More confidence in reading 3 15 13 9 1 9 50
Less confidence in reading o 1 0 O 0 0 1
More desire to participate
orally o 4 3 1 0 0 8
More eagerness to read o 0 1 3 0 2 5

Less fear of errors; willing
to try o 0 0 2 2 1 5

More secure and relaxed o 1 0O O 0 0 1

Increased pride in reading
ability ' o 0 1 O 0 0 1

Mbre~feelings of importance

and success o 0 o0 3 0 0 3
Feel more a part of the class o 0 0 O 0 2 2
Little change o 0 o0 O 1 0 1
Does not apply o 0 2 O 0 3 5
No change cited . 2 0 2 O 1 0 5
No response to item c 1 0 1 1 2 5

%+ Some teachers cited more than one indication of change in attitude.
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TABLE 24

RESPONSES OF ELEMENTARY REGULAR CLASSROOM TEACHERS

CONCERNING THE BENEFIT OF AREAS OF READING COMPETENCE OF READING PUPILS

Areas of Reading Competence of
Corrective Reading Pupils yhich

Number of Teachers by Grade and
Total Giving Responses * N = 80

Benefited the Most 2 3 4 S5 5-6 6 Total
Reading rate 1 2 4 7 0 3 17
Phonetic analysis 1 13 7 7 4 4 36
Vocabulary d evelopment 1 10 9 4 0 3 27
Comprehension 1 3 8 7 1 6 26
Fluency 2 4 3 1 1 1 12
All areas o 1 1 O 0 2 4
Creativeness o 0 0 O 0 1 1
Use of other reading materials o 0 1 o0 0 0 1
None cited 1 0 2 O 1 0 4
Not applicable o 0 2 0 0 2 4
No response to item 1 2 0 3 1 3 10
Areas which benefited the least

Reading rate 0O 4 0 1 1 2 8
Phonetic analysis 1 1 4 3 0 1 10
Vocabulary development 1 0 1 & 2 2 10
Comprehension 0O 7 6 4 1 0 18
Fluency 1 4 3 1 1 2 12
None cited 2 4 5 0 0 3 14
Not applicable o 0 2 O 0 2 4
No response to item 1 4 2 7 4 5 23

* Some teachers cited more than one area.




TABLE 25

RESPONSES OF ELEMENTARY REGULAR CLASSROOM TEACHERS
CONCERNING CHANGES IN PERFORMANCE OF READING
PUPILS IN OTHER SUBJECT AREAS

Content Areas and Other Instances | Number of Teachers by Grade and
of Improved Performance of Total Giving Responses * N = 80 |
Corrective Reading Pupils 2 3 &4 S 5-6 6 Total
Arithmetic o 0 2 1 ) 1 4
Health o 0 2 1 0 0 3
Language o 0 1 1 0 1 3
Science o 1 2 2 1 1 7
Social studies o 2 3 3 1 2 11
Spelling o 2 1 O 0 3 6
Reading in other subjects 1 3 &4 5 0 4 17
Use of library materials o 0 1 O 0 0 1
Eagerness to participate in A
discussions o 2 1 O 0 0 3
More volunteering to read orally o 1 0 O 0 0 1
Reading of supplementary books o 1 0 ¢ 0 0 1
More interest in school o 1 1 1 0 0 3
Greater self-confidence o 1 1 O 1 0 3
Following directions o o0 1 O 0 0 1
Completion of assignments o 0 o0 2 0 0 2
Greater effort o o 0 O 0 1 1
Reading class used as excuse

for neglect of other subjects o 0 o ¢ 0 1 1
Too early to determine o 0 O O 1 0 1
None cited 1 2 3 1 3 0 10
Not applicable o 0 2 O 0 2 4
No response to item 3 4 0 2 0 4 13

% Some teachers cited more than one area.
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TABLE 26

RESPONSES OF ELEMENTARY REGULAR CLASSROOM TEACHERS
CONCERNING EXTENT OF EFFECT UPON PUPILS OF SPECIAL
READING CLASSES

Number of Teachers Responses About Extent
of Effect Upon Children

Teachers by Grade and Total - - - o
3 2% . 5 23 3 2 8
w Qe D he o a a8 0
9 dU =0 - o ] o #
el el 3D ol FYRY g o g > 8 v W e
2% 5% B9 $ B &% =% o S,
S8 BE N8 ow 29 B9 A9 o8 oo
- -~ = m v m = m /I~ = /R A f < -
Second * N= § 2 1 0 1 0 0 0 0 1
Third N =18 11 4 1 1 0 0 0 0
Fourth N =19 9 S 2 0 0 0 2
Fifth N = 16 7 8 0 0 0 0 -0
Fifth=Sixth N=6 2 0 2 0 0 0 0
Sixth N = 16 10 2 0 0 0 0 0
Total N = 80 41 0 0 0 2

* Only five of the second grade teachers sampled indicated they had pupils
in corrective reading classes.




Quest.onnaire to Principals

During May, the principals of the twenty-four Title I elementary

schools were asked to respond to a questionnaire with items pertaining

to the corrective reading part of the Title I project.

Certain items

were concerned with the value to puprls and the overall reaaing program.

Others were concerned with the way pupils were selected, classes were

organized, problems encountered, and suggestions for improvement.

A

copy of the questionnaire is presented in Appendix A.

Twenty-three of the twenty-four principals returned completed

questionrrires.

to pupils and the overall reading program have been summarized below.

TABLE 27

RESPONSES OF ELEMENTARY SCHOOL PRINCIPALS CONCERNING
VALUE OF TITLE I CORRECTIVE READING INSTRUCTION

Responses to items pertaining to value of the instruction

Number of Principals Giving Responses
N = 23

Areas Where Value Resulted

Mo

Much Medium Little None Opinion Response

No

Pupils reading competence
Increase in reading for
en joyment

Pupils attitudes toward
reading

Pupils attitudes toward
themselves

Improvement in overall
reading program

Devising effective technique
for teaching reading

All responses combined (%)

8 14 1 0 0
7 12 3 0 0
14 6 3 0 0
11 6 5 0 1
6 14 2 0 0
7 13 3 0 0
38% 47% 127% 1%

0
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In general, the principals reacted favorably to the method of
diagnosis and selection of pupils for corrective reading ipstruction.
They were unanimous in responding that the practice of organizing
corrective reading groups based upon the type and severity
of problem was a sound practice. A total of ten of the 23 principals re-
sponding to the questionnaire included corrective reading as one of the
Title I activities most in need of expansion for next year. No one listed

it as one of the activities least in need of expansion for next year.

Counselors' Case Histories of Corrective Reading “upils

Case histories of selected elementary pupils in Title I corrective
reading classes comprised one source of evaluative data. Research
Department personnel selected one pupil and one alternate for each of
the nineteen counselors serving Title I elementary schools. There were
five pupils from each of the following grades: third, fourth, and
fifth. Four sixth graders were selected. Each of nineteen elementary

schools was represented.

A total of sixteen usable case histories were returned by counselors.
Information pertaining to health and home background, background of s;hool
achievement and ad justment, and progress during 1966-67 was included in
each case history. Four of the case histories, one for .each of the grade
levels 3-6, were randomly selected for inclusion in this report. They are

presented in Appendix C.

Analysis of the sixteen case histories revealed progress in different
areas and in varying degrees. In general, counselors noted improved

attitudes toward reading and self, higherreading levels at the end of the

year, and improvement of skills.
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Attendance Records

One of the objectives of the Title 1 project was to improve
children's attendance. Since the corrective reading program at the
elementary level constituted a major thrust, it was decided to compare

the 1966-67 attendance of corrective reading pupils in grades 3-6 with

their attendance during 1965-66.

Information on attendance for both the 1965-66 school year and
the 1966-67 school year was available for 734 pupils in the third
through sixth grades. The average attendance by grade is shown in
Table 28. The attendance seems to be essentially the same for both
years for all grades except third where there is an average decrease in

absences of nearly one and one half days.

TABLE 28

SCHOOL ATTENDANCE OF PUPILS IN TITLE I CORRECTIVE READING

: 1965-66 School Year 1966~67 Schoc® Vear
Grade N | Mean No. of Days Mean No. of Days Mean No. of Days Mean No. of Days
Present Absent Present Absent
6 121 171.50 8.50 : 171,98 8.02
5 211 171.74 8.26 171.66 8.34
4 156 170.71 9.29 171.28 8.72
. 3 246 170.74 9,26 172.28 7.72
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PRESENTATION OF DATA - JUNICR AND

SENICR HICH

Diagnostic Reading Test

1ue Survey Sections of the Diagnostic Reading Test were given in

alternate forms in November and May to 2ll pupils in the Ticle T

corrective reading programs in the junicr and senior high scheols. The
survey sections were originaily developed by the Commit tee on Diagnostic
Reading Tests, Inc., as a measure of general reading ability to be used in
ccreening pupils to identify those pupils in need of a more intensive
diagnostic reading test. National norms for percentile rarks are available
and appear to be based upon a fairly representative sample. The norms ar.

given by grade without specifying the time of year the tests were administered

and hence are of limited value in interpreting the expected growth for a pupil
within one school year. No grade equivalent scores are provided; however, all
grades who take the same level of the test answer the same sets of questions
so the scores corresponding to the fiftieth percentile in each grade could
be interpreted as grade equivalent scores. Another limitation to the use
of the norms is that only one set of norms is provided for all forms of
the tests. While the Committee claims that all forms are comparable to the
extent that only one table is needed, some users have questioned this.1

The upper level Survey Secticn, which included tests of vocabulary,
comprehension, and rate of reading, was given to pupils in grades 10 through
12. The lower level Survey Section, which yields measures of word recogni-
tion, comprehension, vocabulary, and rate of reading, was chosen for grades
1

Buros, 0.K. Ed., The Sixth Mental Measurements Yearbock. Highland
Park, New Jersey: The Gryphon Press, 1965. 822.
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7 through 9. Although it is recommended for testing grades &4 through 8,
it was considered appropriate for the ninth grade pupils in the corrective
reading program since it was expected that most of them would be reading
at the eighth grade level or below. Different forms of each level were

used for the pre and post tests.

The mean reading rates in words per minute for each group taking the
upper level test are presented in Table 29. All groups made gains of
more than ten words per minute on the mean scores. The national norms
provided for this section show that a yearly increase of approximately
ten words per minute is necessary for a pupil to maintain his percentile
rank from grade ten to eleven and grade eleven to twelve. This would
indicate that the differences in the pre and post mean scores in Table 29
are equivalent to from one to two yeard'growth in reading rate. The fact
that the difference in the twelfth grade means is not significant at the
.05 confidence level does not detract from the significance of the overall
improvement since this difference is in the same direction as all the
others and the confidence level is related to the size of N as well as the

size of the difference in means.

TABLE 29

COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING
TEST UPPER LEVEL SURVEY SECTION READING RATE SCORES

Pretest Form A _Posttest Form B&D
Grade Sex N Mean SD r t Mean SD
12 All 26 218.19 70.79 .74 1.32 231.77 72.86
11 Girls 20 223.00 35.16 .83 2.54% 244,15 59.81
11 Boys 38 175.32 62.77 .87 2.04% 187.26 72.43
10 Girls 56 190.52 66.91 .38 3.37%% 221.84 55.98

10 Boys 71 170.69 54.87 .58 2.69%% 188.03 62.05

* p <.05 ** p<.01




Mean raw scores for each group on each subtest and total of the

upper level test are compared pre versus post in Tables 30 through 33.

The result seems to be that all groups made significant gains in reading
comprehension, but none of the groups were able to significantly increase
their vocabulary scores. The smaller mean gain in total raw score by
eleventh grade Foys is due to the fact that their vocabulary score
actually decreased. Correlations between the pre and post tests are,

in many cases, much lower than the reliability estimates given in the

test manual. This could quite possibly be due to real changes in reading
ability, however. From 2 to 3 points gain in the total comprehension raw
score are necessary for a pupil to maintain his percentile rank from grade
ten to grade eleven or grade eleven to grade twelve in the national norms
for the upper lever Survey Section. This would indicate that the mean
differences in Table 32 represent an average growth of two or more years
in reading comprehension for each group. Similarly, it takes an increase
of approximately five raw score points for a pupil. to maintain his per-
centile rank in total score from tenth to eleventh and eleventh to

twelfth grades. Thus the mean gains shown in Table 33 represent from
slightly less thdn one year of growth in some cases to slightly more than
one year in others. Due to the lack df éignificant growth on the
vocabulary subtest the total score gains are less than those for. compre-

hension when interpreted as school years.

Table 34 gives the distribution for each grade in quartiles on the
national norms for both the pre and post tests. Since there are not
separate norms for fall and spring, no interpfetation regarding expected
growth can be made in this manner. The distributions do show that each

group made some improvement. Table 35 shows percentile points at certain




TABLE 30

COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING
TEST UPPER LEVEL SURVEY SECTION STORY COMPREHENSION RAW SCORES

Pretest Form A Posttest Form B&D
Sex N Mean SD r t Mean SD
All 26 10.92 5.37 .67 3.74%% 13.92 3.70
Girls 20 10.00 5.71 .87 3.52%% 12.40 4.01
Boys 38 8.55 5.42 .50 4,20%% 11.92 4,06
Girls 56 8.14 4.09 42 4.67%% 10.82 3.88
Boys 71 7.90 4.56 YA 6.31%% 11,38 4,11
** p <.01
TABLE 31

COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING
TEST UPPER LEVEL SURVEY SECTION VOCABULARY RAW SCORES

Pretest Form A Posttest Form B&D

Grade Sex N Mean SD r t Mean SD :
12 All 26 23.23 8.78 .45 1.36 25.62 7.85
11 Girls 20 21.40 6.51 .83 1.65 23.40 9.28
11 Boys 38 19.68 8.87 .79 -.97 18.71 9.66
10 Girls 56 17.48 6.34 .68 .25 17.66 6.79
10 Boys 71 17.63 7.21 .70 1.31 18.55 7.84
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TABLE 32

COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING

TEST UPPER LEVEL SURVEY SECTION TOTAL COMPREHENSION RAW SCORES
Pretest.Form A Tosticst Forms B&D :
Grade Sex N Mean SD r t Mean SD ;
12 All 26 17.27 13.00 .23 2.57% 24.08 6.9
11 Girls 20 17.10 7.36 .76 3.81%% 21.40 6.60
11 Boys 38 13.74 8.86 .67 4.,28%% 18.42 6.72
10 Girls 56 13.77 6.44 .61 5.71%% 18.02 6.08
10 Boys 71 13.09 6.24 .63 8.17%% 18.41 6.42
* P <£.05
** P<L .01
TABLE 33

COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING
TEST UPPER LEVEL SURVEY SECTION TOTAL RAW SCORES

‘ Pretest Form A Posttest Forms B&D
Grade Sex N Mean SD r t Mean SD

All 26 42,77 12.45 .26 2.83%% 50.19 8.50

Girls 20 38.65 12.35 .9% 5.27%% 44.80 14.52
Boys 38 34.24 16.23 .87 2,48 37.50 15.09
Girls 56 32.14 10.67 .82 3.76%* 35.50 11.32

Boys 71 32.20 11.96 .74 4.05%% 36.55 12.86
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TABLE 34

DISTRIBUTION BY QUARTILES ON NATIONAL NORMS FOR DIAGNOSTIC
READING TEST UPPER LEVEL SURVEY SECTION

Month Number of Students¥*
& Year Test 25th 50th 75th 99th
Grade Tested Form Lile %ile Z%ile %ile
Pretest 11 Nov.'66 A 52 5 1 0
Posttest 11 May '67 B 50 6 1 1
Pretest 10 Nov.'66 A 118 8 1 0
Posttest 10 May '67 B 103 19 4 1
Pretest 12 Nov.'66 A 24 2 0 0
Posttest 12 May '67 B 21 b 1 0

% Number of students ranking in the 1 to 25th percentile; also the
number for 26 to 50th percentile, 51 to 75th percentile and 76 to 99th
percentile. The percentile is based on the national norms.

levels for total raw score. Each of these percentile points was computed
for the one administration of the test pre or post, on just the Wichita corrective
reading pupils in that grade. The higher posttest percentile points show

that gains were made at practically all levels of ability within the groups.

The results of the Diagnoatic Reading Test for the seventh, eighth, and
ninth gr.les, who were given the lower level Survey Section, do not parallel
thosé for the senior high. Comparisons of the mean raw scores on each grade
are shown in Tables 36 through 40. It can be seen in Table 36 that the
boys in all three grades made significant (p <.01) gains on the vocabulary
subtest. The mean scores for the girls on the vocabulary subtest also
increased for each of the three grades. Although none of the increases for
girls were large enough to be significant even at the .05 level of confidence,
in two of the three grades by test percentile points shown in Table 41

indicate that improvement in the vocabulary test scores resulted at all

levels of ability for the seventh and eighth grades but only for the two
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lower quartiles in the ninth grade.

1t can be seen in Table 37 that pupils in only one group, seventh
grade boys, were able to make a significant (p <.0l) increase in their
word recognition mean score. Three of the six groups actually had slight
decreases in their mean scores or this subtest., Table 42 shcws that the
increases were distributed over all levels of ahility in the seventh grade
while in the eighth grade they were made only at some levels and in the

ninth grade there were practically no increases.

TABLE 35

RAW SCORES REPRESENTING LOCAL*
PERCENTILE POINTS FOR DRT TOTAL SCORE

Test Date of Scores Scores Scores Scores Scores
Form Testing at 90th at 75th at 50th at 25th at 10th

%ile %ile %ile %ile %ile

Grade 10 N = 127
Pretest A Nov. 46 41 31 23 18
Posttest B&D  May 53 45 36 28 22

Gain or Loss -

Grade 11 N = 58
Pretest A Nov. 53 45 32 24 17

Posttest B&D May 59 49 40 27 17

Gain or Loss - - +6 +4 +8 +3 0

%* 1966-67 corrective reading pupils only
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TABLE 36

COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING
TEST LOWER LEVEL SURVEY SECTION VOCABULARY RAW SCORES

"Pretest Form B Posttest Form A
Grade Sex N Mean SD r t Mean SD
9 Girls 37 31.22 8.80 .73 .90 32.14 7.60
9 Boys 54 26.54 8.09 .71 3.19%% 29,41 8.09
8 Girls 89 27.00 9.46 . .77 1.22 27.82 9.(0
8 Boys 82 25.50 10.48 .86 5.71%% 29,06 10.90
7 Girls 70 22.47 7.47 .58 1.61 23.80 7.55
7 Boys 9%  21.45  8.03 .75 2,90% 23.20 8.48
** p .01
TABLE 37

COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING
TEST LOWER LEVEL SURVEY SECTION WORD RECOGNITION RAW SCORES

Pretest Form B | Posttest Form A
Grade Sex N Mean SD r t Mean SD
9 Girls 37 17.81 6.71 .67 =-.29 17.57 5.63
9 Boys 54 13.28 4.96 .43 -.17 13.15 5.24
8 Girls 89 14.62 5.70 .64 1.55 15.48 6.55
8 Boys 82 15.06 6.51 .75 -.41 14.85 6.22

Girls 70 12.93 5.67 .67 1.61 13.90 6.56

Boys 94 11.44 4.87 .60 3.99%% 13.34 5.37
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TABLE 38

COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING
TEST LOWER LEVEL SURVEY SECTION COMPREHENSION RAW SCORES

Pretest FormB Posttest: Form A
_ Grade Sex N Mean SD r t Mean SD
9 Girls 37 24.43 7.20 .69 =-,28 24.16 7.58
9 Boys 54 20.72 7.29 .64 .87 21.43 7.23
3 Girls 89 21.09 7.10 75 2.89%% 22,74 7.86
8 Boys 82 20.37 7.58 .68 2.15% 21.84 7.93
7 Girls 70 16.20 6.33 .55 3.50%% 18.86 6.91
7 Bovs 94 16.29 6.68 .60 1.43 17.18 6.82
* p<&L05
**‘p<<501
TABLE 39

COMPARISON OF PRE AND POST TEST RESULTS ON DIAGNOSTIC READING
TEST LOWER LEVEL SURVEY SECTION STORY COMPREHENS ION RAW SCORES

Pretest Form B Posttest Form A
Grade Sex N Mean SD r t Mean SD
9 Girls 37 5.97 1.87 .33 2.45% 6.89 2.01
9 Boys 54 6.04 1.96 .36 .05 6.06 2.73
8 Girls 89 5.58 2.16 .27 2.13% 6.24 2.55
8 Boys 82 5.50 2.31 .43 5.02%% 7.05 2.84
7 Girls 70 4.93 1.78 .23 1.51 5.40 2,35
7 Boys 9 &.73 2.01 .19 1.81 5.27 2.41
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TABLE 40

TEST LOWER LEVEL SURVEY SECTION READING RATE SCORES

. P Form B Posttest Form A

Grade Sex N Mean SD r t Mean SD
9 Girls 37 172.11 49.04 .44 1.68 187.41 53.73
9 Boys 54 155.98 53.80 .47 2.71%% 176.96 55.71
8 Girls 89 176.63 56.95 .69 .45 178.78 55.48
8 Boys 82 '149.60 54.70 .63 .99 154.73 53.12
7 Girls 70 130.44 43.77 .27 5.27% 167.37 51.77
7 Boys 9% 135.08 60.25 .56 5.07%k 165.39 62.20

*% p <.01
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TABLE 41

RAW SCORES REPRESENTING LOCAL * PERCENTILE
POINTS FOR DRT LOWER LEVEL VOCABULARY

Test Date of Score Score Score Score Score
Form Testing at 90th at 75th at 50th at 25th at 10th
%ile %ile %ile %ile %ile

Grade 9 N = 91

Pretest B Nov. 41 36 28 19 17
Posttest A May 41 36 30 26 20
Gain or Loss - - 0 0 +2 +7 +3

Grade 8 N = 171

Pretest B Nov. 40 33 26 18 14
Posttest A May 41 36 28 21 15
Gain or Loss - - +1 +3 +2 +3 +1

Grade 7 N = 164

Pretest B Nov. 33 28 21 16 12
Posttest A May 35 29 23 18 13
Gain or Loss - - +2 +1 +2 +2 +1

* 1966-67 corrective reading pupils only
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TABLE 42

RAW SCORES REPRESENTING LOCAL* PERCENTILE
POINTS FOR DRT LOWER LEVEL WORD RECOGNITION

Test Date of Score Score Score Score Score
Form Testing at 90th at 75tk at 50th at 25th at 10th
%ile %ile %ile %ile %ile
Grade 9 N = 91
Pretest B - Nov. 25 18 14 10 8
Posttest A  May 21 19 14 10 8
Gain or Loss - - -4 +1 0 0 o
Grade 8 N =171
Pretest B Nov. 24 17 14 10 8
Posttest A May 23 19 14 12 9
Gain or Loss - - -1 +2 0 +2 +1
Grade 7 N = 164
Pretest B Nov. 18 15 11 8 7
% Posttest A ﬁay 21 17 12 10 8
Gain or Loss - - +3 +2 +1 +2 +1

% 1966-67 corrective reading pupils only

oL L
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Highly significant (p <.0l1) gains were made by the seventh and
eighth grade girls on the comprehension subtest, mean scores shown in
Table 38. Smaller gains were made by the seventh and eighth grade boys
while practically no change occurred in the ninth grade scores. Table 43
indicates that gains were made in comprehension scores at~all levels of
ability in the seventh and eighth grade although greater gains were made
at the higher percentile points. Table 43 also shows that there was

very little change in the ninth grade comprehension scores.

The story compreliension scores in Table 39 are the results of
a comprehension check on the material used to obtain the reading rates
shown in Table 40. It can be seen that all groups improved in both
reading rate and comprehension for this type of material. It is interesting

to note, though inferences should not be drawn at this point, that those

groups that made the gains of greatest statistical significance in reading

rate made the smallest gains in story comprehension and vice versa.

As with the upper level test, the national norms provided are of limited

use for compérisons. Table 44 shows the distr?butions by quartiles for
grades seven and eight on some of the subtests. No norms are available for
ninth graders on the l&wer level test. The norms for the lower level test
' are characterized by an irregular pattern of raw score increments both
‘ from grade to grade at a given percentile point and at different percentile

] points between two grades. For this reason the differences in mean raw

| scores on the lower level test have not been interpreted in terms of years

of growth.

The Pearson product-moment correlations between the pre and post

tests were lower for most groups taking the lower level test and much




TABLE 43

RAW SCORES REPRESENTING LOCAL* PERCENTILE POINTS

FOR DRT LOWER LEVEL COMPREHENSION

Scores

Test Date Of Scores Scores Scores Scores
Form Testing at 90th at 75th at 50th at 25th at 10th
%ile %ile %ile %ile %ile
Grade 9 N = 91
Pretest 'B Nov. 32 28 22 16
Posttest A May 33 28 22 17
Gain or Loss - - +1 +0 +0 +1
Grade 8 N =171
Pretest B Nov. 30 26 21 15
Posttest A May 33 29 23 16
Gain or Loss - - +3 +3 +2 +1
Grade 7 N = 164
Pretest B Nov. 25 20 15 11
Posttest A May 27 23 17 12
Gain or Loss - - +2 +3 +2 +1

* 1966-67 corrective reading pupils only
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TABLE 44

DISTRIBUTION BY QUARTILES ON NATIONAL NORMS FOR DIAGNOSTIC
READING TEST LOWER LEVEL SURVEY SECTION

Month Number of Students*
& Year Test 25th 50th 75th 99th
Grade Tested Form %lle %Zile %ile %ile
Pretest 8 Nov.'66 B 135 25 11 0
Posttest 8 May ' 67 A 126 36 6 3
Pretest 8 Nov. '66 B 131 31 8 1
Posttest 8 May '67 A 110 47 13 1
Pretest 8 Nov. '66 B 138 21 10 2
Posttest 8 May '67 A 127 30 12 2
Pretest 7 Nov.'66 B 130 27 5 2
Posttest 7 May '67 A 114 39 10 1
Pretest 7 Nov.'66 B 144 15 3 2
Posttest 7 May '67 A 135 22 6 1
Pretest 7 Nov.'66 B 146 16 2 0
Posttest & May '67 A 140 21 2 1

* Number of students ranking in the 1 to 25th percentile; also the number
for 26 to 50th percentile, 51 to 75th percentile and 76 to 99th percentile.
The percentile is based on the national norms.

lower for some groups than either the split half or Kuder-Richardson estimates
of reliability given in the test manual. This could well be the result of
some real changes in the true rank order of reading ability within the

groups, however, since the tests were administered six months apart.

Behavior Checklist

The reading teachers in the junior and senior high schools were

asked to rate a random sample, stratified according to grade, school,
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sex, and race on the behavior checkiist. Of the original sampie of 140
junior high pupils and 60 seniocr high pupils pre and post ratings were
obtained on 125 in junicr high and 49 irn high schoel. Tables 45 and 46
show that both groups had lcwer mean ratings in the spring than in the

fall, with the decreas
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level of confidence.

The pre and post rating correlaticn for junior high is the same as
for elementary reading teachers, .55. Some cf the senior high reading
teachers did not rate their pupils cn seven of the items. For this
reason these items, 4, 8, 9, 13, 25, 28, and 30 were not included on any
of the senior high pupils’ ratings. The senior high mean scores would be
of similar magnitude to the ratings by the reading tegchers at the
elementary and junior high level if adjusted for this decrease in the
number cf items. Whether the larger pre and post rating correlation for
senior high reading teachers is the result of removing those items from the

rating is not known.

TABLE 45

COMPARISON OF FALL AND SPRING RATINGS ON BEHAVIOR CHECKLIST
FOR JUNIOR HIGH PUPILS IN TITLE I READING

Mean SD. N X t
Fall 115.3 17.34
Reading 125 55 =2.29% 1
Teachers Spring 111.9 17.73 1

* p €.05
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TABLE 46

COMPARISON OF FALL AND SPRING RATINGS ON BEHAVIOR CHECKLIST
FOR SENIOR HIGH PUPILS IN TITLE I READING

Mean SD N r t

Reading Fall 91.6 10.58
Teachers 49 .70 -1,57
Spring 89.7 11.19

Questionnaire - to Junior High Principals

During May, copies of a questicnnaire with some items pertaining to
the corrective reading instruction were sent to the principals of the seven
Title I junior high schools. A copy of the questionnaire is presented in

Appendix A. Four of the seven principals returned completed questionnaires.

Advantages of the program listed by the principals centered around

the provision of intensive, individual and small group instruction provided

by a specialized teacher with sufficient and appropriate instructional

materials. Disadvantages listed included the inability to reach all

students in need of the instruction and problems such as scheduling, wide
range of abilities, and lack of techniques appropriate for some students.

Scheduling problems were cited by three of the four principals.

Concerning the method of diagnosis and selection, one principal felt
the need for additional testing, one cited the need for refinements, one
was not able to use, and one found it satisfactory. All four principals
indicated they felt the organizing of reading groups based upon the type

and severity of reading groups was desirable. Suggestions for improvement

included the following: (1) make instruction available to all who need

it, (2) more instructional materials, fewer students per teacher, énd
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(3) provide a program for emotionally disturbed students. All four of
the respondents rated the overall effectiveness of the reading classes

as having '"Medium Success''.

Questionnaire tc Senior High Principals

During May, copies of a questionnaire pertaining to the Title I
corrective reading instruction were sent to the principals of the five
Title I senior high schools. Three of the five principals returned

completed questionnaires. A copy of the form is presented in Appendix A.

Advantages of the corrective reading program cited by the principals
included the following: (1) improvement in reading ability, (2) improved
attitude toward school, (3) "dropout" rate less for reading pupils,

(4) improved self-esteem of pupils, (5) individualized attention, (6)
improved motivation, and (7) greater sense of accomplishment. Disadvantages

cited were (1) lack of enough reading teachers, (2) inability to reach all

students, and (3) some students felt they were "looked down on by fellow

students''.

The method of diagnqsis and selection was thought to be satisfactory
by two of the three respondents. One principal felt the need for
improvement (more adequate diagnosis). The practice of organizing
corrective reading groups based upon the type and severity of reading
problem was endorsed by two of the three respondents while one thought

the practice might limit the number of students who could be helped.

Concerning problems encountered, one principal found the referred

method not desirable for senior high school and one cited limited
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facilities and equipment with more students in need of help than could

be served.

Suggestions for improvement included the following: (1) expand

the program with additional teachers and rooms (mentioned twice),

(2) lower teacher-pupil ratio, (3) improved diagnosis and selection at

lower levels, and (4) scheduling into reading class twice weekly rather

than daily. Two of the principals rated the overall effectiveness of
the corrective reading program as achieving '"Medium Success', and one

rated it "Highly Successful".

- COMMENTS ON RESULTS

The first objective of the corrective reading program was to
increase the word recognition skills and comprehension of the pupils

é to the point that they could read at the expected level according to

their age, grade, and intelligence. The ITBS, CRI, and DRT results
indicate that all groups at the elementary and senior high levels and some
at the junior high level have made significant improvement in these skills.
Fourteen of 23 elementary principals indicated they felt the program

was of medium value in increasing pupil's reading competence and 8 felt it
was of much value in this area. Senior high principals cited increasing
pupil's reading ability as one of the advantagés of the program. Improve-
ment of reading skills and reading levels was evident in the case histories
of selected reading pupils. It is also evident from all of these sources,
however, that after one or one and one half years in the corrective
reading program many pupils are reading at levels that ére far below

their ﬁfesent grade placement. A further analysis to determine how
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well the present level of performance measures up to an "expected" level

of performance according to age. grade, 2nd inteliligence is planned.
g

Another objective was to increase the amcunt of reading for enjoyment
and information. Ir respcnses tc a guestionn2ire item regarding changes
in puﬁils' attitude toward reading, iZ reading teachers reported that they
had observed in their pupiis a greater desire or willingness tc read supple-
mentary books and other reading materials, 10 repefted that they had observed
an increase in the number of books thecked cut to tzke homes;and four reported
that more of their chiidren read newspapers on their own. Of the 80 regular
classroom elementary teschers responding to the questionnaire, 28 reported
that readirg pupils were doing more independent reading. Reading in other
subjects was mentioned by 17 regular teachers as an instance of improved
performance by corrective reading pupils and performance in specific subject
areas was mentioned 34 times in this same category. Seven elementary princi-
pals responded that the increzse in reading for enjoyment was large enough to
be of much value toc the reading pupils, while 12 said it was of medium value

and 3 rated it of little value.

A third objective was to improve pupils’ attitudes toward reading.
Forty-five reading teachers gave 94 responses iisting 24 different types
of indications of positive changes ir pupils' attitudes. Such things as
more independent reading, voluntary discussions, and other behavicrs that
indicated an increased interest, willingness and enjoyment in reading
activities were mentioned. A large number of regular classroom
elementary teachers reported that they had observed mcre independent
reading, mcre interest in the library, ard wore interest in reading in
general by reading pupils, and a few said the reading pupils had shown

more interest in content and an increased eagerness to participate in

&
5
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reading activities. Only 6 of the 80 teachers who responded reported
that they had observed no indication of changes in attitudes toward
reading by corrective reading pupils. None of the teachers, reading or
regular classroom , cited any indications of negative change in pupils’
attitudes toward reading. Fourteen elementary school principals rated
the reading pupils' attitudes toward reading as much improved while 6

reported medium improvement and 3 reported little improvement in this

area. Counselors noted improved attitudes toward reading in the case

histories for selected elementary pupils.

In addition to improving attitudes toward reading, it was an
objective of the program to improve the reading pupils' attitudes
toward themselves and others. Senior high principals listed improved
self-esteem of pupils and improved attitudes towards school as

advantages of the program. Of the elementary school principals, 11

reported much, 6 reported medium, and 3 reported little improvement in
reading pupils' attitudes toward themselves. Reading teachers, regular
teachers and counselors cited many indications of improvement in reading
pupils' attitude toward themselv;s. A behavior checklist, marked by

i the teachers, and a pupil opinion questionnaire, administered to fifth

% grade pupils were utilized in an attempt to measure the pupils' overall
% attitude toward school, teachers and others. Scores for all groups
were essentially the same or slightly decreased on the posttest. The
validity and reliability of these instruments for measuring attitudes
has not been substantiated. Neither is it known what is a "normal change
in attitudes of pupils as measured by these instruments from beginning

to end of the school year. It was ncted that the results of the pupil

opinion questionnaire for the 1966-67 fifth grade corrective reading




pupils were quite similar tc thcse for a contrcl group, tested last
year, who were not in corrective reading and were significantly different

(p <.01) frcm the resuits cbtained for the 1965-66 reading pupils.

Medium and high ratings of the efiectiveness of the corrective
reading program by principals and teackers scems to be evidence of the
attainment of the objective to improve the overall reading programs of
the participating schcols. Of the 76 regular classrcom elementary
teachers whe actuaily rated the effect of the correctﬁve reading program on
the pupils, 41 rzated it highly bereficial znd 20 rated it moderately
beneficial. Six elementary school principals reported that their overall
reading program was much improved. 1% reported medium improvement, and

only 2 reported little improvement.

The sixth objective of the ccrrective reading program was to
devise effective technigques of teaching reading to children retarded in
reading. The gains made by many of the pupils in the program are
evidence that scme effectfve technigues were used. The effects of
techniqueddevised within the iocal program can nct Se separated from
the effects of other techniques, however. The jurior high principals
listed the provision for intensive, individcal and small group
instruction by a specialized teacher as an advantage of the program,
but they also reported a lack of techniques appropriate for some
students. Of the 23 elementary schcol principals responding, seven

said much, 13 said medium, and 3 said little value resulted in the

area of devising effective techniques for teaching reading.
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HOMEMAKING CLASSES

Homemaking classes in foods and clothing for mothers and daughters
were included in the Title I project as an extension of the regular
homemaking program in junior high schoo.s. By scheduling the classes
during the evenings, leisure time of pupils was used constructively,

and it became possible to organize with a mother-daughter format.

OBJECTIVES '

1. To increase students' knowledge of nutritional needs of
family members.
2. To improve the homemaker's ability in planning, buying,
preparing and serving the family's food.
3. To teach new ways and more efficient ways to use commodity
foods.
4. To improve the students' skill in buying, caring for, renovating,
and altering and constructing new clothing for family members.
5. To increase students' desire to learn more about techniques,

skills, and attitudes in homemaking and family life.

PROCEDURES

The program was located in homemaking classrooms in five Title 1
junior high schools, three for the entire year and two for one semester
each. The mother-daughter classes were organized as semester classes,
one teacher instructing the foods clesses and one instructing the

clothing classes. The classes met from 7:00 p.m., to 9:00 p.m., two
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evenings per week for a total of twenty-eight sessions.

Instruction was provided by eight home economics instructors.
Instruction was provided in the following: nutrition and meal planning,
food buying, preparation and serving, with special emphasis given to the
use and preparation of surplus commodities; care, repair and alternation
of clothing and household articles; general money management and
consumer education; family relations, understanding and caring for

children, and pride in self, family and community.

A total of 285 persons were enrolled in the program. This number
included 102 adult women.and 183 students. Nineteen of the students
were boys enrolled in a second semester foods class at one of the junior ;
high schools. The classes were available to parochial school students

as well as students of the public junior high schools.

EVALUATION STRATEGY

No standardized tests were used in the evaluation of this part
of the Title I project. Non-test sources of evaluative data included
records, rating instruments, and questionnaires. The data-gathering

schedule was as follows:

Source Date Completed by
Anecdotal and other records Throughout year Homemaking teachers
Homemaking rating scales May, 1967 Homemaking teachers
Questionnaires May, 1967 Principals and

homemaking teachers

The homemaking rating scales (foods, clothing) were developed for

use with second semester classes only. The questionnaire to teachers
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pertained to the homemaking classes only. Certain questions in the
questionnaire to principals pertained to the homemaking classes. Copies
of the questionnaire and rating scales are included in Appendix A of

this report.

PRESENTATION OF DATA

The following tables and statements present evaluative information é

from responses of teachers and principals and from the clothing and

A T D e e

foods rating scales.

TABLE 47

RESPONSES OF HOMEMAKING TEACHERS TO QUESTIONS
PERTAINING TO VALUE OF TITLE 1 HOMEMAKING CLASSES

N =4

' Number of Teachers Selecting Each Response

. Question
How much value have the homemaking

lasses had in increasing students’
nowledges and skills pertaining to
foods and nutrition? 2

Much
Medium
Little
None

No
Opinion
No
Response

Pt
-

;How much value have the classes been in
}mproving students' knowledges and skills
pertaining to clothing? 1 2 1

' How much success has been experienced in
‘getting participation from mothers ir the
'foods classes? 3 1

j How much success has been experienced in
getting participaticn from mothers in
the clothing classes? 2 1 | 1

;'How much value have the classes been in
helping homemakers to perform more
efficiently concerning foods and clothing?

-t
N
-
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The homemaking teachers were asked for their opinions concerning
the overall effectiveness of the Title I homemaking classes. Three of
the four respondents rated the classes as achieving medium success. The
other teacher rated the classes as highly successful as they existed

but of little success as they were designed.

Questionnaires were sent to the principals of the seven Title I
junior high schools. Four returned completed questionnaires. Of the
four, two were principals of schools with Title I homemaking classes.
As perceived by the two respondents, the most beneficial aspects of
the classes centered about the following: (1) learning to budget and
buy appropriately within means; (2) learning healthful and comfortable
home living; and (3) learning responsible use of equipment. One
principal observed no '""least beneficial" aspects, but the other felt
that the length of the series of classes developed a 'dropout problem."
Suggestions for improvement were as follows: (1) additional publicity;
(2) emphasize unique aspects; (3) begin early; (4) possibly offer to
boys; (5) offer to those not eligible, but would like training; possibly
charge fees; and (6) operate several short-term courses rather than

long series.

Rating scales were developed for use in May in both the foods and
clothing classes. The forms were not used with first semester classes.
Teachers were instructed to complete a form for each student in the
classes. A total of 27 forms were returned for students in the foods

classes; 68 were returned for students in the clothing classes.
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TABLE 48

A
3
]
5
3
3
-2
]
3
i
A
)
4
3

STUDENTS® AND ADULTS' SKILLS AS SHOWN ON TITLE I
HOMEMAKING (FOODS) RATING SCALE

Number of Students = 18 Number of Adults = 9

LR A S ST TS N T2 SR TR SRV

Number Receiving Rating i
Able to Performs Performs =
Description perform with some skillfully No |
of with help skill with and inde- Rating
Skill of adult direction pendently
Stu, Ad,  Stu. Ad, _ Stu. Ad. _ Stu. Ad.
1. Measuring foods
correctly 5 5 5 8 4
2. Operating and caring
for :
a. Gas range 7 3 3 7 5 1 1
b. Electric range 4 3 1 6 7 5 1
c. Garbage disposal 2 3 2 11 7 2 ;
d. Refrigerator 3 7 3 5 6 3 ?
3. Using new materials and 3
equipment for cleaning 4 8 3 4 5 2 1 ]
4. Using rules for food E
sanitation 4 7 2 7 7 )
5. Properly caring for 1 2
dishes and table service 2 4 1 12 8 3
6. Recognizing nutritionally ?
balanced meals 3 3 9 9 3 i
7. Planning daily menus for f
good health 2 4 1 8 8 4 ]
8. Making cost comparisorns §¥
between basic foods 6 4 4 3 4 5 1 ¥
1
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TABLE 49

STUDENTS' AND ADULTS' FERFORMANCE AS SHOWN ON TITLE 1
HOMEMAKING (FOODS)} RATING SCALE

Number of Girls = 18 Number of Adults = 9

Number Receiving Rating

Project
Completion Yes No No
Rating

Stu., Ad. Stu. Ad, Stu. Ad.

1. Planned menus

a, Breakfast 15 9 3
b. Luncheon 13 9 3 2
¢. Dinner 12 9 3 3

2. Prepared and served well-balanced

a. Breakfast 13 6 5 3
b. Luncheon 8 4 9 5 1
¢. Dinner 11 6 5 3 2

3. Prepared separate focd items

a. Quick breads, biscuits, muffins

prancakes, coffee cake 18 9

b. Yeast breads and rolis 17 8 1 1
i
i ¢. Casserole dishes =~ bulger,
3 spagetti 12 6 5 3 1
% d. Meat dishes - hamburger, weiners
% stew, poultry, fish 13 6 5 3
| e. Cakes, pies 11 9 5 2

f. Desserts using dry milk 8 6 8 3 2

g. Candies 7 4 10 5 1
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TABLE 50

STUDENTS' AND ADULTS' SKILLS AS SHOWN ON TITLE I
HOMEMAKING (CLOTHING) RATING SCALE

Number of Students = 36 Number of Adults = 32

Number Receiving Rating
Able to Performs Performs
Description perform with some skillfully No
of with help skill with and inde- Rating
Skill of adult direction pendently
Stu, Ad. Stu. Ad. Stu. Ad. Stu. Ad.
1. Fitting pattern to body
measurements 12 8 i3 10 8 14 3
2. Marking and stitching
techniques
a. Darts 7 6 12 8 13 18 4
b. Straight stitching 6 4 12 10 14 18 4
c. Recognizing correct
stitch 7 4 11 10 14 18 4
d. Machine basting 7 4 12 10 14 18 3
e. Gathering by machine 6 6 12 11 13 15 5
f. Hemming 6 8 13 8 13 16 4
g. Trimming seams 6 6 12 8 14 18 4
h.Putting in a zipper 7 7 13 10 13 15 3
; i. Sewing on buttons,
3 snaps, hooks, eyes 5 3 12 10 15 18 4 1
j. Fastening stitching at
ends of seams 5 3 11 6 17 22 3 1
3. Crafts
a. Knitting 5 1 31 31
b. Embroidery 1 35 32
c. Crochet 1 35 32
4. Correct pressing as garment
is being constructed,
altered, or renovated 9 3 21 11 5 16 1 2

B e T




Table 50 (Cont.)

Care of garments and
linens

Recognition of quality
and price

Opening and closing
machine correctly

0iling and cleaning
machine

. Changing needle when

needed

11

10

10
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Number of Students = 36

Table 51

STUDENTS' AND ADULTS' PERFORMANCE AS SHOWN ON TITLE I
HOMEMAKING (CLOTHING) RATING SCALE

Number of Adults = 32

Number Receiving Rating

Pro ject Yes No No
Completion Rating
Stu. Ad. Stu. Ad. Stu. Ad.
1. Fitted and altered a pattern 31 32 2 3
2. Purchased fabric and findings
for a garment 29 22 4 10 3
3. Cut out and marked a garment 33 32 3
4. Satisfactorily constructed a
carment 29 30 1 2 6
5. Altered or renovated clothing
article 13 17 19 15 4
6. Completed article of table linens 5 8 27 24 4
7. Installed zipper 31 27 2 5 3
8. Kinitted, crocheted, or embroidered
an article 4 7 22 24 10 1
9. Removed soiled spots from clothing 9 12 20 20 7
[L0. Organized and rearranged closet or
clothing storage at home 2 3 28 28 6 1
11. Took inventory of clothing on hand
and evaluated as to additional needs 17 17 14 15 5
12. Changed needle; oiled and cleaned
machine 21 17 11 13 4 2
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Results of ratings on skills related to foods and nutrition are
shown in "able 48. Over half the adults, and in some cases all or all
but one, were rated as being able to perform skillfully and independently
on all skills except measuring foods and making cost comparisons. All
adulis were abie to perform all skilis with some skiil wich direction.
Younger students were distributed more evenly over the three ratings

with the largest number being rated able to perform skillfully and

independently on most skills. In all but three cases less than half
che younger students received the highest rating. Table 49 shows that
most of the projects listed were completed by from two-thirds to all

of the students in the class. The 27 students ccmpleted 249 projects.

Results of the clothing rating scale (Table 50) show that slightly
over half the adults and slightly less than half the younger students

in the clothing class were rated able to perform skillfully and indepen-

dently on most of the skills listed. Very few students were given ratings
on crafts. A third of the younger students and a fourth or more of the
adults were able to perform with some skill with direction while a
smaller number needed adult help to pérform most of the skills other

than crafts. Table 51 shows that nearly the entire class completed

some of the projects listed while other projects were completed by only

a few. In all, 438 projects are listed as completed by the 68 students.

Comments by Pupils in Sewing Classes
"I sure hope they will keep on having those sewing classes. 1
know other people will enjoy the sewing as my girls and I did."

"Such a help to my daughter. G::ing with her did a lot for her.
I can sew, but I can't explain. I enjoyed it."
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"The program was of benefit to me. I learned to save material,
do a neater job, and cut a pattern."
"I learned several things about clothing.”
"] loved the class. Teacher was wonderful. I've learned more
from this class than any other sewing class. I can cut out my
own dresses now. I will sew for others as well as for my own

family."

"I've begun to do more mending of clothes at home since I started
this class.”

"I have completed a number of the things that I had started at home
since I have learned to make buttonholes aud put in zippers. Sewing
can really be a lot of fun."

"You know before I started coming to this class, I never checked a
garment on the underside tc see how well it was constructed. Now
I know that I make the saleslady angry because that is one of the
first things that I check."”

"I really saved a lot of money for Easter on my girls' dresses. I
went to Sears and bought enough fabric to make three dresses for
the price that I would have had to pay for one."

These comments from some of the pupils in the clothing classes were

reported by the teachers. They give some indications of improved skills

and changes in attitude and behavior. Ccmments for pupils in the foods

classes were not available.

COMMENTS ON RESULTS

The first three objectives of the homemaking classes were related
to foods and nutrition. Of the three teachers who rated the classes,
two felt they were of much value and one felt they were of medium value
in obtaining their objective to increase the students' knowledge of
nutrition. Rating scales used in rating the spring classes indicated

that most of the adults and about half of the younger students who
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were rated were able to perform skillfuily and independently in the
areas of recognizing nutritionally balanced meals &nd planning daily
menus for good health. Many projects involving planning, buying,
preparing and serving food were completed by class members. Principals
felt that learning fc tudget and buy 2ppropriately within means was cone
of the most beneficial aspects of the classes. Teachers indicated that
they had only a little success iq getting the participation of mothers

in the foods classes.

To improve the students’ skiil in buying, caring for, renovating,
altering and constructing new clothing for family members was the
objective of the clothing classes. Of the three teachers rating the -
classes, one indicated they were of much value and two rated them of
medium value in improving students’ knowledge and skills pertaining
to clothing. Two teachers reported much success, and one reported
medium success in getting participation from mothers in the clothing
classes. Results of the rating scale show that the pupils completed a
large number of projects invclving constructing, purchasing, altering
or caring for clothing. Many of the pupils had demonstrated the ability
necessary to perform skillfully and independently on the many skills
listed on the scale. However, others needed direction, and a few were

still in need of adult help according to the teachers’ ratings.

An overall objective of the homemaking classes was to increase
student's desire to learn more about techniques, skills, and attitudes

in homemaking and family life. Comments of the pupils and observations

by teachers and principals are evidence that such an increase was
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effected in many of the participants. It was felt, hcwever, that many :
in the first semester fcods classes were not as interested in new and more
efficient way to use ccmmcdity focds as it was expected that they would

be. ]
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INDUSTRIAL ARTS

Industrial arts classes in metals and woodworking for fathers and
sons were included in the Title I project as an extension of the regular
industrial arts program in juniorhigh schools. By scheduling the
classes during the evenings and Saturday mornings, leisure time of pupils

was used constructively, and it became possible to organize with a

father-son format.

OBJECTIVES

1. To develop familiarity with tools and equipment used in
woodworking and metals.

2. To instill interest in seeing projects through to completion.

3. To develop skills and attitudes which lead to more effective
uses of leisure time.

4. To strengthen father-son relationships by cooperative endeavors

in project work.

PROCEDURES

The program was located in industrial arts classrooms in four
Title I junior high schools. Twenty-eight sessions of two hours each
were scheduled in woodworking and metals each semester during the year
with meetings on Tuesday and Thursday evenings. Twenty-eight sessions
of three hours each for different pupils were scheduled in woodworking

and metals with meetings on Saturday mornings.
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Boys in grades 7, 8, and 9 {and their fathers) who resided in
the low-income target areas were eligible for enrcllment. Instruction
in woodworking and metals was provided by regular industrial arts

teachers. Much of the class time was spent in working on projects

| IR

of the pupils' cwn chocosing., The =2lzssss were availstle to parochial

(U]

school pupiis as well as pupils cf the public junior high schools.

EVALUATION STRATEGY

No standardized tests were used in the evaluation of this part
of the Title I project. Non-test sources of evaluative data included
records maintained by the teachers and questicnnaires submitted to
teachers and principals in May. The questionnaire to teachers pertained
to the industrial arts classes only. Certain questions in the

questionnaire to principals pertained to the classes. Copies of the

questionnaires are included in Appendix A of this report.

PRESENTATION OF DATA

The following table and statements present evaluative information
from the responses of teachers and principals and from comments of

parents with boys in the program.

It can be seen from Table 52 that zbout half cf the responding
teachers felt the program to be of medium value in increasing skills and
inﬁ;rmation and in improving attitudes and work habits of students. The
others felt the program to be of much value. One-third of the number

responded that at least medium succe<s had been experienced in securing

participation from fathers while five of the nine indicated little

success in this area. When rating the overall effectiveness of the
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TABLE 52

RESPONSES OF INDUSTRIAL ARTS TEACHERS TO QUESTIONS i
PERTAINING TO VALUE OF TITLE I INDUSTRIAL ARTS CLASSES |

N=29

Number of Teachers Selecting Each Response

; No No ;
. Question Much Medium Little None Opinion  Response | .

1. How much value have
the Title I wood- 3
working classes been 5
in increasing skills

and information of

students? 3 2 4%

2. How much value have i
the metals classes 3

been in increasing

students' skills

and information? 2 2 1% 4%

How much value have ]
the classes been in ‘.
improving attitudes 3
and work habits of i 4
students? 5 3 1

4., How much success

. has been experienced

in securing partici-

pation from fathers

in metal classes? in

. woods classes? 1 2 5 1 _
% Not applicable |

”Title I industrial arts classes in their schools, six of the nine

teachers rated them as highly successful while three rated them as
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having medium success.

Questionnaires were sent to the principals of the seven Title I

junior high schools. qurureturned completed questionnaires. Of the
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four, one was principal of a school with Title I industrial arts
classes. This principal indicated he felt the program achieved medium

success.

Comments by persons involved in the activities provided another
source of opinions regarding the success of the program. Some of

the comments are as follows:

A principal commented about the program:

"Extended the opportunity for students to develop
skills. Gave some fathers of students an opportunity
to relate to the industrial arts program."

Some comments by parents were:

"We, including , are glad you urged him to :
complete his cedar chest and do it the right way. 3
has always had a tendency to do things in a
slip-shod manner." (The chest won a blue ribbon at
an exhibit)

"My son planned his studies so that he could attend
these evening classes; that alone indicates his
interest."

"I would like to see this program kept in operation
even though my boys will be out of junior high next
year. It has been a big outside interest of theirs,
and they have made some lovely projects which we will
use for years to come.'

All parental comments reported by the teachers were favorable.
Teachers comments on the questionnaires indicated that attendance was
a problem in the Saturday morning classes, but not in the evening classes.
Some teachers felt that pupils were able to make more progress and had

better attendance in their regular class as a result of interest

developed in the special classes.




E i A e e A A e e A S A AL b T B e £ B

93

COMMENTS ON RESULTS

Information used to evaluate this part of the Title I project was
for the most part limited to that furnished by the teachers in the program.

The teachers indicated that medium to much progress was made in increasing

skills and information of students. Teachers comments indicated that ?i
many students had sufficient interest to complete several projects. ‘
Five teachers responded that the classes had much value in improving gf
attitudes and work habits of students while three said they were of

medium value in this area. No evidence is available on the pupils use of

leisure time other than the fact that they spent a large amount of their
time in the classes themselves. All but threé teachers reported little
or no success in getting participation of fathers in the classes. 1In

the cases where participation was obtained, however, it was felt that the

teacher, pupil and father benefited.
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INDUSTRIAL ARTS HOME IMPROVEMENT AND REPAIR

A program designed and organized to provide training in home
improvement and repair was established for ninth grade boys living in
low-income target areas. The program provided opportunities to practice
useful skills by working_?n the boys' own homes. It was believed that
such a program would help fill the need for worthwhile summer experiences
for low-income boys who were too young to secure a job and/or too

unskilled to work part-time.

OBJECTIVES

1. To train youth in the skills and approved practices used
in house construction, maintenance, and repair.

2. To practice learned skills in a meaningful situation while
working on houses in the community.

3. .To improve the economic value of houses and property.

4. To develop positive attitudes toward self and pride in a

well-kept house and yard.

PROCEDURES

Pupils from low-income target areas in the ninth grade or higher
who were fifteen years of age or older were selected by shop instructors,
counselors, and principals. Woodworking shops at two junior high schools
served as skill training centers. Four industrial arts instructors, two

in each school, worked with teams of boys. The skill training included

problem solving, estimating, use of tools, and shop repair work. The
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practical training and use of learned skills was practiced at the house

sites.

Hours spent by the boys in the program were 7:00 a.m. to 11:00 a.m.
Monday through Friday. The program extended over a period of eight
weeks. The field experience provided opportunities for studgnts to
"learn by doing" skills of painting, carpentry, masonry, fence repair,
and yard beautification. Consultative service pertaining to home
repair and maintenance was provided by instructors to property owners
at their request. In some cases the property owner paid for the cost
of materials used at his site, but in all cases the labor was performed
without cost to the owner. A total of 49 boys participated in the
program. This number does not include one boy who worked for one week

only. Neither does it include one boy who worked for two weeks only.

EVALUATION STRATEGY

No standardized tests were used in the evaluation of this part
of the Title I project. Non-test sources of evaluative data included
participation statistics and the "Checklist for Evaluation of the
Title I Home Improvement and Repair Program.'" A copy of the checklist
was completed at the end of the program by the instructor for each student
in the program. Kinds of information obtained from the completed forms
included understandings, descriptions of performance, attitudes toward
self, others, work and self, attendance information, anecdotal information,

and case history information. A copy of the checklist is contained in

Appendix A of this report.
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PRESENTATION OF DATA

The following tables and statements present summaries of information

obtained from the checklist used in the evaluation of the program.

Cum SN TatCAA R ARk S R RN s el
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TABLE 53

STUDENTS' UNDERSTANDINGS AND ABILITIES AS SHOWN ON CHECKLIST
FOR EVALUATION OF THE TITLE I HOME IMPROVEMENT AND REPAIR PROGRAM

N = 49

Description of Knowledge Number of Responses Concerning Extent
and Skills of Understanding or Ability

) No
Much Moderate Little None Response

1. Knows how to plan and
estimate a repair job 12 22 15 0 0

2. Understands the use of
wood shop tools 23 18 8 0 0

3. Understands the use of
hand tools 27 14 8 0 0

The information in the above table reveals that most of the program
participants had at least "moderate'" understanding regarding the use of
shop and hand tools at the end of the period. Approximately one-third
had less than a moderate amount of knowledge pertaining to planning and

estimating repair jobs. It is reasonable to assume that students

entered the program with varied degrees of understanding and ability

and that some of them gained more than others.




TABLE 54

STUDENTS' PERFORMANCE AS SHOWN ON CHECKLIST FOR
EVALUATION OF THE TITLE I HOME IMFROVEMENT AND REPAIR PROGRAM

N = 49
Number Completing ]
Description of Performance _Yes No :

1. Developed a plan for repair, improvement and
care of house and yard. 24 23

2. Estimated and computed the labor cost of hcuse
improvement. 48 1

3. Estimated and computed the material ccsts of house
improvement. 48 1

4. Estimated and computed the pro rata cost of super-

vision and general services of an individual project. 46 3
5. Used shop tools in maintenance and repair work. 46 3
6. Has used hand tools in maintenance and repair work. 47 0

It can be seen from the information in Table 54 that most the boys
performed the tasks related to the program objectives. The exception is in
developing a plan for repair, improvement and care of house and yard where

approximately one-half completed the task.

As observed by the teachers (Table 55) the number of boys with good
attitudes toward their own houses, work and others almost doubled during
the time the program was in progress. The number with good attitudes
toward self was approximately one and one-half times as great at the end
of the activities. Pre and post attitude observations by parents were
available for 25 of the boys. It can be seen that nearly all of the parents

indicated good attitudes on the part of the boys at the end of the program.
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TABLE 55
NUMBER OF STUDENTS EXHIBITING GO0OD, INDIFFERENT, AND
POOR ATTITUDES AT BEGINNING AND END OF
TITLE I HOME IMPROVEMENT AND REPAIR PRCGRAM ;
N = 49
Beginning of Prcgfa.‘ End of Program i;
Kind of Attitude ;
Person Observing 2 5 g g 3
9 o 8 ) o B =
[t a v Y4 2 O 3
e 0 & (Y Q & ‘
- I T~ Y A N g .
o o o = ] :
6 & ©o 00 ¢ & ©0 oo :
o = M =Y O = M &Y 3
Toward Own House g
As observed by the teacher 24 18 5 2 45 4 O 0 %
As indicated by parent * % 8 2 1 2 0 0 1
Toward Work
As observed by the teacher 23 16 10 O 41 8 O 0
As indicated by parent * iz 10 2 1 23 1 O 1
Toward Self
As observed by the teacher 3 18 1 O r44 4 0 A
As indicated by parent * 20 5 0 O 25 0 O 0
Toward Others
As observed by the teacther 26 20 3 O 46 2 O 1
As indicated by parent ¥ 19 6 6 0 25 0 O 0
* Pre 